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CHAPTER I 
INTRODUCTION 
Societies have always relied on communication as a necessary tool for everything 
that occurs within the society. Communication is always present whether verbal or 
nonverbal. Devices used to enhance communications have evolved from the telegraph to 
telephone to computers to mobile phones. As computer technology grew and expanded so 
did the ability to communicate using computer technology.  
Society enjoys the benefits of technology that started out as a septic, plain, cold, 
insensitive impersonal medium. As with most things the pendulum swings back and forth 
over time. Now more people are trying to connect with feeling, and regain what 
technology has taken from them as evidenced by the popularity of social networking. 
People want to be in-the-know and up-to-date with friends and family. Social networking 
is allowing the users that benefit via the use of technology. 
In teaching and education, communication between the instructor and the student 
is a key part of student success. Students are among the largest demographic of people 
using social networking to communicate. This study utilizes the perceptions of faculty of 
a community college to assess the value of social networking as a tool for improving the 
learning experience for students in a community college. 
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Concepts 
 This study will discuss the following three key concepts as they relate to this study, 
(1) Rose State College, a Community College, (2) Social Media and Social Networking, and 
(3) Instructional Aides. 
Key Concept 1- Rose State College, a Community College 
Rose State College was established in 1970 and is located in Midwest City, 
Oklahoma, a suburb of Oklahoma City, Oklahoma. Rose State College is a two year or 
community college and is accredited by the Higher Learning Commission of the North 
Central Association of Colleges and Universities (www.ncahlc.org, 2010). Community 
colleges often referred to as junior colleges are two year colleges offering associate‘s  
degrees and certification programs. Community colleges are entry points into higher 
education and the university system offering students required general studies courses that 
are typically transferable to other colleges or universities.  
Most universities are known for conducting research and leading the way in the 
advancement of science, technology, engineering, medicine, the arts, and more. Community 
colleges are not known for research but instead known for teaching. Community colleges are 
typically somewhat slow in adopting new technology for two reasons. The first reason is they 
are a teaching college and not typically engaged in research, and thus may not always be on 
the leading edge of new knowledge in potential new technological advancements.  The 
second is funding, community colleges typically do not receive vast amounts of funding from 
the state or local taxing authority to invest in the newest technology on a frequent basis. 
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Key Concept 2 – Social Media & Social Networking 
The term social networking is prevalent in modern society, yet few people know just 
exactly what it means. Social media and social networking are new terms often used 
interchangeably by the public and members of industry. Social media is a noun, and is the 
platform used for social networking. Social media websites offer products or services that 
allow users to social network. Thus the action of social networking results from individuals 
using social media to allow people to communicate with each other.  
 Social networking is accepted by many members of the business community who use 
it to promote their organization‘s products or services. Organizations can create pages then 
search for potential customers or persons with similar interests and invite them to view and 
possibly join the organization‘s page as a friend or follower.  Organizations also use social 
networking to broadcast announcements or communicate with members. A search of 
Facebook®, Twitter® and other social media websites will provide a researcher with a broad 
representation of businesses promoting themselves. 
Key Concept 3 – Instructional Aides  
College faculty members have the option to use many different instructional aides. 
Colleges use the term ―academic freedom‖ when referring to what an instructor is allowed to 
do to provide instruction to the students. Academic freedom allows instructors to use 
unconventional teaching methods, styles, or examples if necessary when instructing a class. 
Instructional aides have varied widely and have grown and progressed with advances in 
technology. Instructional aides have included slate boards with chalk, overhead projectors, 
opaque projectors, flip charts, tape recorders, slide rules, calculators, computers, 
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PowerPoint® presentations, hand-held audience response systems, text messaging, and 
others.  
Problem Statement 
 Social networking is one of the fastest growing methods of communication with more 
than 300 million users on Facebook® alone (Zuckerberg, 2009). Some individuals use 
multiple social media websites and social networks to communicate and connect with others. 
The communication and interaction between individuals on social networks can in some 
instances be used as an instructional aide in education.  
 Little is known about the use of social networking by community college faculty to 
help facilitate the instructional process. Specifically, Rose State College does not have 
information regarding the use of social networking websites such as Facebook® and 
Twitter® by faculty to help facilitate the instructional process. Rose State College could 
benefit from this research in helping to determine polices regarding the implementation and 
use of such social networking websites as an instructional aide for all adult and continuing 
education. 
Purpose of Study 
The purpose of this study is to describe the use of social networking sites such as 
Facebook® and Twitter® as instructional aides in a community college environment.  The 
study will focus specifically on the faculty of Rose State College and faculty members‘ use 
of such social media websites as Facebook®.com® and Twitter®.com® as well as any 
others that may be used by the faculty. 
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Research Questions 
1. What is the profile of faculty who use social networking? 
2. Which social networking tools are faculty using to connect with students?  
3. How do faculties use social networking to communicate with students? 
4. What are faculty recommendations for use of social networking? 
5. What do faculty members cite as advantages and disadvantages to using social 
networking as an instructional aide?  
Significance of the study 
The results of this study could help Rose State College determine a future course of 
action related to use of social networking by faculty as an instructional aide. The methods 
and findings of this study could also be beneficial for assisting other two-year colleges 
interested in exploring the use of social networking as an instructional tool.  Appropriate 
parties at each school could be contacted for permission to build a demographic profile of 
faculty and to survey the faculty using the same set of questions used with Rose State 
College. Upon completion of the research, a comparison could be made of the demographic 
differences and usage among other colleges to determine if there is significant variation and 
benefit for its use by one discipline or subject area over another. 
Definitions  
 Many different terms and words are used that relate to social media, social 
networking, and technology. The definitions section of this study will help the reader 
understand the terms used in this study. 
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Differences: Facebook®, Twitter® and Blogging 
Not everyone is familiar with Facebook® or Twitter®, and some people have never 
heard of or do not know what a blog is or does. Facebook® allows users to interact with each 
other by sharing short blurbs about anything the user wants to share. Users can share things 
in the form of short paragraphs (420 characters maximum), pictures, video clips, and web 
links. Facebook® allows users to have friends and allows users the ability to like or comment 
on another Facebook® user‘s postings or comments. Facebook® users can also create fan  
pages and group pages  where they can post additional material related specifically to a 
certain item or event. For example, there are fan pages for people who like chocolate or 
Elvis, and as an example, group pages exist for college alumni associations and car clubs. 
The list of fan and group pages contains thousands of fan and group pages. 
Twitter® allows users up to 140 characters to share information. Through the use of 
add-on applications user can send links to pictures and videos. Users on Tweeter refer to 
posting content as tweeting.   On Tweeter, people may follow other users, meaning they can 
receive notification of what those other users post content. So Users follow users and have 
followers (people who follow them). Tweeter also uses hash tags that consist of putting a # 
sign in front of a term that other users can follow. For example, people attending a Jethro 
Tull concert may tweet about the concert and put #JethroTull in the tweets so other people 
interested in the concert can read them. 
Blogs, short for web logs,  are self-publishing websites that allow users to log or post 
any type of content including text, pictures, video clips, web links etc,. for users to view. 
Blogs do not have the limitation on character counts like Facebook® and Twitter®. A blog is 
a form of online journaling. 
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All three allow for one-way or two-way communication between the person 
publishing the content and the viewers of the content. In layman‘s terms Facebook® is a 
glorified and spruced up condensed email, Twitter® is advanced text messaging, blogs are 
online journaling. 
Operational Definitions  
Asynchronous messages – The exchange of messages that is not synchronized, or not 
happening at the same time. Example: Email messages are asynchronous since one 
party is unsure when the other will reply. Instant messaging where people chat with 
each other similar to a phone call would be considered synchronous messages.  
Blog – Blog is an abbreviation for web-log. Blogs are popular ways for people to share 
information with others across the Internet or World Wide Web. The log part of the 
term came from people logging his or her thoughts or ideas. Blogs are used by 
individuals wanting to self-publish content on the Internet or by individuals seeking 
to journal activities or thoughts.   
Desire2 Learn® (D2L®) –  A popular learning management system (LMS) used by 
organizations, primarily schools, to deliver educational content to students or 
employees.  Desire2Learn® and D2L® are both registered trademarks of 
Desire2Learn Incorporated. D2L® offers many features including discussion areas, 
blogging, grade book, and more.  
E-Mail –  The abbreviated term for electronic mail. E-mail is typically delivered over the 
Internet using an e-mail program or service that allows or facilitates the electronic 
transmission of messaging. 
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Facebook® – A social networking website that allows users to communicate in a primarily 
asynchronous format.  Facebook® users update his or her status or account by posting 
or publishing textual, audio and visual content to his or her user account or profile 
and to the profile of other Facebook® users depending on the other users privacy 
settings. Facebook® also allows users to set-up or create additional pages for groups 
or organizations. Facebook® also allows users the ability to use third-party software 
applications that work in conjunction with Facebook®.  Facebook® is a registered 
trademark of Facebook®, Inc. 
Follower – A term used by Twitter® for a user who has decided to follow what a specific 
user posts on Twitter®. 
Friend – A term used on Facebook® for a people who have agreed that they want some 
connection to another user, i.e. a friend.   Typically, people allow friends to see what 
another friend  posts to his or her Facebook® account. 
Hybrid course –  A course that uses more than one mode or modality of delivery; for  
example, a combination of classroom and online course delivery. 
Instant messaging – The delivery of a message, usually limited in the number of characters, 
to another user of the same technology or software.  
Learning Management System (LMS) – A computer based software program to manage the 
function of learning. The program is typically used with online courses, however 
some LMS systems also let organizations track traditional classroom course. 
Profile – The public persona users of social networking sites use to describe or tell about 
themselves. 
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SAVI – Learners have different learning styles. Four different styles have been identified as 
(S)omatic – hands on or kinesthetic, (A)uditory – by listening, (V)isual – by seeing, 
(I)ntellectual – critical thinking. 
Social media websites –  Websites that allow users to interact and engage in various forms of 
discourse and expression. Hundreds of websites promote themselves as social media 
sites.  Facebook®, MySpace®, Twitter®, and LinkedIn® are recognized as social 
media websites. 
Social Networking – The act of using a social media website to connect with other users of 
the same website or service. 
Text Message – Similar to an instant message, however limited almost exclusively to 
handheld portable devices such as cell phones and pagers. Systems typically use SMS 
(Short Messaging Service) messaging with a limit of 140 characters or spaces. 
Twitter® – A popular social networking website that uses SMS technology to limit the 
number of characters transmitted in a message. Twitter® also allows users the ability 
to use third-party software applications that work in conjunction with Twitter®. 
Limitations 
 This descriptive study is limited in scope to only one organization, and does not 
contain a significantly large sample of a population from across a state, region or nation to 
draw meaningful widespread conclusions indicative of such a larger population. 
 The researcher is a professional educator and uses Facebook® and Twitter® on a 
regular basis, including using Facebook® as an instructional aide. A potential limitation is 
possible bias from participants who may not disclose any known biases or may not disclose 
any concerns for potential biases.  
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Delimitations 
 The research questions and participant selection were based on the goal of the 
research, to discover more on how faculty are using social networking tools such as 
Facebook® and Twitter® as instructional aides. Faculty, both full-time and part-time, were 
asked to answer a demographic questionnaire and subsequently asked at the end of the 
questionnaire if he or she would volunteer to participate in a personal interview to further 
discuss social networking. This study involved a sample from one community college, and is 
not to be indicative of a much larger sample of colleges from a vast geographic dispersion. 
 The purpose of this study did not include details regarding the faculty members‘ 
usage of social networking or details that would be personal in nature. Some participants did 
self disclose information regarding his or her personal use of social networking and such 
comments or quotes were anonymized without a material change in content or meaning. For 
example, a faculty member mentioning his or her specific college or discipline has been 
anonymized to protect the identity of the participants. 
Participants volunteering to take part in the personal interviews came from the 
respondents to the demographic survey. Participants with positive responses to questions 
regarding social networking were purposively selected for inclusion in the personal interview 
process. The goal of determining faculty usage of social networking remained the focus of 
the research. Some participants not using social networking were also purposively selected in 
an effort to determine the reasoning for faculty member‘s non-usage of social networking. 
Personal interview participants were also purposively selected to give a fair representation to 
full-time and part-time faculty, males and females, online and in-class instruction. Because of 
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the communicative nature of social networking a purposive selection was made to include 
both light and heavy users of technology to communicate with students. 
Assumptions 
 It is assumed by the researcher that all participants in the study honestly and 
accurately answered the questions on the demographic survey to the best of his or her ability. 
It is assumed that all participants in the personal interviews were honest, to the extent that 
they believed they could be, in his or her responses to the questions asked without violating 
his or her loyalty to their employer. It is also assumed that people not responding to the 
request to complete the survey or participate in the personal interviews did so for legitimate 
reasons and not because of a fear of reprisal for participating in the study, nor for his or her 
potential answers to questions.
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CHAPTER II 
 
LITERATURE REVIEW 
This purpose of the following literature review is to examine the concepts of this 
research study. While there are likely thousands of news articles, stories and reports and 
hundreds were read in preparing this research, there is little empirical research on the 
concept of using Facebook®, Twitter® or any other social networking tools or websites 
as instructional aides. There have been articles written for academic and professional 
trade journals that touch upon the concept. This literature review contains information 
from academic journals, trade journals, dissertations, internet, textbooks, other 
commercial research, industry publications and articles that were deemed appropriate to 
the research.  
The three major concepts of the research are community colleges, social 
networking (focusing on Facebook® and Twitter®) and instructional aides.  Below is a 
summarization of the relevant studies and literature on the three topics and sub-topics as 
they relate to the focus of the research. 
The Oklahoma State University online library for the Stillwater and Tulsa Campuses was 
utilized to research the topic through title and keyword searches. The vast majority of the results 
returned by the database searches came from the EBSCO-Host website and the ERIC 
(Educational Resources Information Center) database. Many articles were identified outside of 
the confines of the two databases. 
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The following is a partial list of key word and phrase searches which were used in 
searching for literature on the research topics. 
 Community Colleges 
 Facebook® 
 Facebook® and Twitter® 
 Facebook® in Community Colleges 
 Facebook® in Education 
 Facebook® in Higher Education 
 Higher Education 
 Social Networking 
 Social Networking in Education 
 Social Networking in Higher Education 
 Technology in Higher Education 
 Twitter® 
 Twitter® in Community Colleges 
 Twitter® in Education 
 Twitter® in Higher Education 
Concept 1: Community Colleges 
Community colleges often referred to as junior colleges are two year colleges 
offering Associate degrees and certification programs. Community colleges are an entry 
point into higher education and the university system, offering students required general 
studies courses which are transferable to other colleges or universities. According to the 
Oklahoma Association of Community Colleges (2009),  
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In the 2008-09 academic school year, 71,654 (unduplicated), or 60% of all college 
freshman and sophomores attended community colleges. ... Of the 28,507 
students awarded baccalaureate degrees in 2008-09 (including private 
institutions), 9,968 or 54% had at least one credit hour earned at an Oklahoma 
community college. (p. 1) 
Most universities are known for conducting research and leading the way in the 
advancement of science, technology, engineering, medicine, the arts and more. 
Community colleges are not known for research but instead known for teaching. As such 
community colleges are not always ―new adopters‖ of new technology, but are typically 
slow in adopting new technology for two reasons. The first reason is they are not 
typically on the leading edge of research related to the latest and greatest technological 
advancements on the horizon. The second is funding; community colleges typically do 
not receive vast amounts of funding from the state or local taxing authority, generous 
benefactors or philanthropists to continually invest in the newest technology.  
Rose State College was established in 1970 and is located in Midwest City, 
Oklahoma, a suburb of Oklahoma City, Oklahoma. Rose State College is a two year or 
community college and is accredited by the Higher Learning Commission of the North 
Central Association of Colleges and Universities (www.ncahlc.org, 2010). Rose State 
College is approved to offer the following seven fully online degree programs, 
―Associate of Arts in Liberal Studies, Associate of Arts in English, Associate of Arts in 
History, Associate of Arts in Social Sciences, Associate of Arts in Business, Associate in 
Applied Science in E-commerce & Webmaster Technology, and Associate in Applied 
Science in Library Technical Assistant‖ (www.ncahlc.org, 2010).  
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According to Issabelle Billen the Director of Information Systems and 
Institutional Research at Rose State College (RSC), during the Fall 2009 semsester 24% 
of the 8982 RSC students had at least one online course (personal communication email, 
March 8, 2010). Ms. Billen also stated that during the Fall 2009 semester there were 138 
online courses with an average enrollment of 26 students. Ms. Billen said that enrollment 
in traditionally offered classroom based courses for Fall 2009 totalled 1213 courses, 
averaging 19 students per class. Rose State College uses Desire to Learn (D2L) as its 
learning management system (LMS). Director of Learning Management at RSC, Chris 
Meyer (personal communication email, and March 1, 2010) provided Spring 2010 
enrollment figures showing 6,772 students enrolled. Mr. Meyer also reported that Rose 
State College offered 155 course sections online and that number represented 99 distinct 
courses with an average enrollment of 24.36 students. Mr. Meyers also reported that 
31.39% of the students enrolled were taking an online course.  
Concept 2 – Social Media & Social Networking 
The second concept, social networking, covers the popularity of social networking 
websites, and characteristics of social networking as they related to higher education. 
This research looks at two popular social networking websites, Facebook®, and 
Twitter®; also discussed are blogs, along with privacy and safety concerns. The use of 
social networking sites as instructional aides is addressed in the discussion of the third 
concept. 
Social Networking is a popular term used in popular culture, society, news media, 
academia and elsewhere, yet few people know just exactly what the term means. Social 
media and social networking are new terms that are often used interchangeably by the 
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public and members of industry. Social media is a noun and is the platform used for 
social networking. Social media websites offer products or services also referred to as 
SaaS (Software as a Service) that allow users to social network. Thus the action of social 
networking results from individuals using social media that allows people to 
communicate with each other.  
―Social networking tools are among the most dominant on the Web today. These 
services bring people together with common interests, experiences, and activities,  
allowing people to share their commonalities‖ (Bonk, 2009, p. 329).   
 Social networking is also accepted by many members of the business community 
who utilize it to promote their organizations products or services. Business schools such 
as Harvard, Columbia, Boston College and others offering courses on social networking 
―addressing the corporate demand for social-network-savvy employees‖ (Saadi, 2010, 
p.1). Organizations can create pages then search for potential customers or persons with 
similar interests and invite them to view and possibly join the organization‘s page as a 
friend or follower. Ladika (2010) states ―Companies that champion social networking 
believe that it enhances communication throughout the organization.  Employees are less 
likely to tune out corporate messages if they are delivered interactively as a live chat or 
blog posting‖ (p. 20). 
However, as a result of efforts to increase productivity, products like 
GFIWebmonitor® available from (www.gfi.com) allow organizations to block employee 
access to websites that would detract from employee productivity. Software company 
Teneros (http://www.teneros.com) sells a product that will track employees use of social 
networking sites on or off the job. Spector360 software from SpectorSoft Corporation 
17 
 
(www.spector360.com) allows employers to record any and all activity of a user, 
including recording instant messaging. Organizations both public and private, as well as 
educators and non-educators, struggle with whether or not to allow members of their 
organization or students in their schools to have access to social networking while on the 
job or at school. Still organizations use social networking to broadcast announcements or 
communicate with members. President Barack Obama sent out a text message just after 
taking the Presidential Oath of Office (Martin, 2009, p.1). A search of Facebook®, 
Twitter® and other social media websites will provide a researcher with a broad 
representation of businesses promoting themselves. 
According to Bonk (2009), "In social networking sites, people can chat, share 
files, discuss ideas, email each other, and send emoticons [screen avatars that indicate an 
emotional feeling, such as a smiley face]. These are the standard communication vehicle 
for young people" ( p. 333).   People want social interaction and not simply to just send 
email and pictures over the Internet. The result of this need for a more personal level of 
contact led to the development of social media and its use for social networking. People 
now can put some of that personal feeling and interaction into his or her interactions by 
using the social media websites. Social media websites allow users to connect; this 
connecting is referred to as social networking. Bonk (2009) believes that with the use of 
social media, "the web is increasingly an oral culture" (p. 353). Bonk (2009) says "the 
experience [social networking] is synchronous and immediate, rather than asynchronous 
with long lags between interactions" (p. 353).  Social Networking websites such as 
Facebook®, Twitter® and MySpace® have become extremely popular drawing hundreds 
of millions page views per month (www.compete.com, 2010).   
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Social Networking has global acceptance, which is an accomplishment given 
socio-political and cultural differences. According to ComScore.com (August 12, 2008) 
for the period ending June 2008 North America ranked third worldwide in the number of 
people engaging in social networking, behind Asia Pacific and Europe, ranked number 
one and two respectively see Table I.  
 
Similar to other things in life, the popularity for social networking sites ebb and 
flow. Some websites are in vogue today and out of business tomorrow. New sites come 
online all the time to try and be the next greatest place online. This trend will likely 
continue as more companies enter the business of social networking. MySpace® was 
once the top social networking website and its numbers continue to decline as competitor 
Facebook® continues to grow in popularity. As a result MySpace® is changing its focus 
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to a music oriented social networking site where bands can promote their music and 
concerts to fans and potential fans.  
There are hundreds of free social networking sites for people to join; it is just a 
matter of visiting the website and signing up for a free (in most cases) account. The 
majority of social networking websites make money by selling advertising or selling up-
grades to users‘ accounts. People like to connect with others with whom they have things 
in common. It may be that a user is looking for people who work at the same company or 
possibly at a company that he or she wants to apply for a job. The social media sites have 
made it simple for users. Individuals can search for users by name and in some instances 
narrow the search by other keywords, schooling, city, or workplace. 
 Several types of social media sites focus on different market niches. Some 
popular examples in the United States include: 
 Personal (non-adult): Classmates.com®, Facebook®.com®, or MySpace.com®.  
 Dating websites: Match.com®, eHarmony.com®  
 Adult oriented dating: Fling.com®, xxxbook.com®  
 Business related: LinkedIn.com®,  
Most social networking websites are heavily based in textual content, allowing users to 
post paragraphs of content, pictures, video clips and more. Whereas other sites such as 
Twitter®.com® allow users to send short bursts of information [140 characters or less] 
using SMS to large numbers of friends or ―followers.‖ There are social networking 
aggregator websites that allow users to update multiple social network sites with just one 
posting. Website www.ping.fm allows users the ability to post content to approximately 
29 social networking sites with just one post.  
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Table  II from Compete.com shows unique visitors over the last 12 months ending 
in December 2010 to Facebook®.com, Twitter®.com, and MySpace.com. Readers 
should note monthly change percentages.    
 
  
Compete.com analyzes Internet traffic from 2 million users and reports on the top 
1 million websites.  See Appendix C for more details on the statistical methodolgy used 
by Compete.com and the numerical ranking methodology used for Tables II, III and IV. 
Table III, shows the number of visits to the three social media websites. The chart 
indicates Facebook®.com has grown from monthly visits of just over 2.6 billion per 
month in December 2009 to just over 3.5 billion in December 2010 an increase of 35.414 
percent. Twitter®.com according to the chart has dropped from 190 million in December 
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2009 to 171 million in December 2010, a decrease of 9.709 percent. The chart shows 
MySpace.com was the biggest loser of the three sites dropped from 999.9 million in 
December 2009 to 230.1 million in December 2010, a decrease of 76.986 percent.  
 
 
  
 Table IV, shows the ranking of the three websites from December 2009 to 
December 2010 and shows how many places the individual websites rose or declined in 
the rankings according to Compete.com. Facebook® stayed ranked in the number three 
position, while Twitter® started at number 38 for the period, moved up to 27 and ended 
the period at number 35. MySpace® started at number seven, rose to number five and fell 
to number 20. Compete.com is one of many different organizations that rank websites 
and activity. 
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Violino (2009) talking about the growth of the ―social networking phenomenon‖ 
stated that ―scores of Internet users‖ including ―Community colleges‖…. ―are getting into 
the act, launching online initiatives and harnessing the technology to communicate, 
promote, and conduct important school business‖ (p. 28).  Violino (2009) suggests that 
students feel comfortable communicating using social networking and that 
communication builds relationships. Stevens-Long and Crowell (2002) make the point 
that ―in cyberspace, everyone‘s voice is equally loud.  Everyone speaks without 
interruption‖ (p.167). Berg, et al.(2007) make the following recommendations using 
social networking for higher education: 
• Listen to students.  
• Be open to change. 
• Be willing to try something new.  
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• Be aware of fears about technology. 
• Create "collaboratories" (collaborative laboratories) of thought from across 
campus. 
• Bring up social networking at every opportunity. (p. 1) 
According to Armstrong and Franklin‘s report (2008),  regarding the use of social 
networking in higher education,  
Social networking sites such as Facebook®, MySpace®, and Bebo® allow the 
creation of online communities of people with common interests (which could 
include a course). These include a wide variety of tools (often allowing third party 
plug-ins) which may include blogs and media sharing. An interesting recent 
development is Ning® which allows users to set up their own social network 
sites, hosted by Ning®, and control who has access, and what facilities are made 
available. We are beginning to see this being used in learning and teaching as an 
alternative to the institutional virtual learning environment. (p. 8-9)  
Five Best Practices to Harness Social Media in Learning (Clay, 2010) 
1. Incorporate specific assignments using social media in the learning design. 
2. Ensure learners are oriented to the virtual environment. 
3. Help learners build a virtual presence to encourage peer-to-peer learning. 
4. Build asynchronous (on-demand) social media with instructor-lead synchronous 
(scheduled) events. 
5. Develop learner accountability.  Track, monitor, and award participation. ([Edited 
for length], p.2)   
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  Technology in education is not a new idea. The 2003 copy of Higher Learning 
Commission‘s Handbook of Accreditation has the following to say about technology and 
the future of education. 
Guiding the work of the Commission into the future will be the core values of 
quality, integrity, innovation, diversity, inclusiveness, service, collaboration, and 
learning, each of which is of equal weight and importance. In the future, the 
Commission will be known for… Responding to innovative educational models 
based on new technology about learning, such as those incorporating online 
learning, collaborative initiatives, and distributed learning environments. (p.1.1-3) 
Facebook® 
According to Bonk (2009), ―During the past few years, Facebook® has become 
highly popular among college professors and other academic professionals‖ (p. 329).  
Selwyn (2009) talking about the question from academia regarding the value of 
Facebook® and MySpace said, ―Whilst growing numbers of educators celebrate the 
potential of social networking to (re)engage learners with their studies, others fear that 
such applications compromise and disrupt young people's engagement with ‗traditional‘ 
education provision‖ (Abstract).  
Bowers-Campbell‘s (2008) article speaks of potential benefits of Facebook® use 
by instructors and,   
highlights problems of low self-efficacy and inadequate self-regulated learning 
for developmental college students. The author argues that the use of Facebook®, 
a widely-used social networking technology, may be helpful in improving low 
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self-efficacy and self-regulated learning by increasing connection with the 
instructor, increasing social contact with classmates, and providing an opportunity 
to guide students in their responsible use of Facebook® technology. The author 
outlines instructional techniques that may be utilized with Facebook®, such as the 
instructor creating a profile and facilitating student contact via chat rooms. (p. 74) 
Pempek, Yermolayeva and Clavert (2009) in their peer reviewed journal article 
for Journal of Applied Developmental Psychology refer to their study saying, 
In this study, 92 undergraduates completed a diary-like measure each day for a 
week, reporting daily time use and responding to an activities checklist to assess 
their use of the popular social networking site, Facebook®. At the end of the 
week, they also completed a follow-up survey. Results indicated that students use 
Facebook® approximately 30 min throughout the day as part of their daily 
routine. Students communicated on Facebook® using a one-to-many style, in 
which they were the creators disseminating content to their friends. Even so, they 
spent more time observing content on Facebook® than actually posting content. 
(Abstract) 
According to Bonk (2009) accounting firms Deloitte and KPMG ―are using 
Facebook® as a means to get new hires to create social networks within the company‖ (p. 
210).  Bonk (2009) goes further to say that due to this  ―connection‖ between employees, 
turnover is reduced and that ―Facebook® and Youtube® serve as employee retention and 
recruitment tools.  At the same time, they are powerful vehicles for learning‖ (p. 210).  
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Twitter® 
―Twitter® is a microblogging service that allows users to post and read 140-
character status messages‖ (Ovadia, 2009, p.1).  Schaffhauser (2009) advises that public 
school districts in Florida and Alaska are now using Twitter® to communicate with 
parents sending out announcements via Twitter® and ―the Alaska School District is 
focusing its Tweets on school closures‖ (p. 1).  
Dunlap and Lowenthal (2009) have their own ideas on the use of Twitter® and 
stated,  
To be truly effective, online learning must facilitate the social process of learning. 
This involves providing space and opportunities for students and faculty to 
engage in social activities. Although learning management systems offer several 
tools that support social learning and student engagement, the scope, structure, 
and functionality of those tools can inhibit and restrain just-in-time social 
connections and interactions. In this teaching tip, we describe our use of Twitter® 
to encourage free-flowing just-in-time interactions and how these interactions can 
enhance social presence in online courses. We then describe instructional benefits 
of Twitter®, and conclude with guidelines for incorporating Twitter® in online 
courses. (p. 129) 
Blogs 
 Dippold (2007) understands the concept of blogging and the positive aspects of 
blogs and states,  
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Due to the opportunities for self-reflection and interactive learning offered by 
blogs, they have also become one of the emerging tools in language pedagogy and 
higher education. At the same time, peer feedback is a technique that is 
increasingly used by educators instead of, or in addition to, tutor feedback, due to 
its potential to develop students' understanding of standards, to initiate peer 
feedback, and to engage the student in the process of learning and assessment. … 
Drawing on students' blogs as well as the responses given by students in 
questionnaires and focus groups and responses by experienced tutors in 
interviews, the paper argues that blogs are potentially valuable tools for peer 
feedback, but entail the need to address specific issues regarding the choice of 
CMC tool for feedback tasks, training in the use of interactive online tools and the 
roles of teachers and students.[online Abstract]. 
Dippold (2009) says, ―As a freestanding or integrated tool, blogs offer the educational 
community a number of advantages‖ (p. 19).  Among the advantages cited by Dippold 
(2009) are; 
• Wider audience 
• Exchange of resources 
• Peer evaluations 
• Critical thinking 
• Collaboration 
• Self-reflection (p. 19) 
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Privacy and Safety 
 Privacy and safety online are among the most discussed topics. Meister and 
Willyerd, (2010) address the issue saying,  
To mediate an organization's concerns for security while balancing the need to 
allow people to connect, expect to see a proliferation of platforms aimed at 
Facebook®-type applications in the organization. Furthermore, expect some of 
these platforms to be specifically developed in the learning field and incorporated 
or integrated with the LMS. Learning functions will be able to determine which 
content is most in demand by perusing the most popular and most viewed content, 
and then assembling content developed by contributors into formal learning 
courses. (p.1) 
 Schaffhauser (2008), discussed privacy issues for educators after a North Carolina 
teacher was suspended for putting non-flattering remarks about her inner city school on 
Facebook®. In addition, ―four other teachers in the district are also being disciplined for 
statements and photos posted to their Facebook® pages‖ (Schaffhauser, 2008, p. 1). 
 Freedom of speech is only one issue; privacy and safety are two more key issues.   
Baker and Favata (2005) talk about online safety and anonymity saying, 
―Although social networking can be made to seem safe and anonymous, it is 
anything but that for unsuspecting young people.  When a youngster posts on 
social networking sites it‘s not just his or her friends who are looking, the whole 
world is watching.  Teach students to be safe—keep them out of the social 
networking sites‖ (p.9). 
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 According to Stroud (2009), ―School districts are turning the tables against cyber 
bullies, using technology to flush out and crack down on online harassment‖ (p. 1). 
Student safety from cyber-bullying may cause concern for some users. Users of most 
large social networking sites can block contact from other users who are being abusive or 
threatening. The State of Oklahoma (n.d.) has passed such laws Oklahoma Statute Title 
21 § 1172 (n.d. a) and Oklahoma Statute Title 21 § 1173 (n.d. b). 
Six Things You Should Never Reveal on Facebook®  (Kristof, 2010) 
1. Your birth date and place 
2. Vacation plans 
3. Home address 
4. Confessionals 
5. Password clues 
6. Risky behaviors (p. 1, [edited for length]) 
Seven Things You Should Stop Doing Now on Facebook® (Consumer Reports, 2010) 
1. Using a weak password 
2. Leaving your full birth date in your profile. 
3. Overlooking useful privacy controls 
4. Posting your child‘s name in a caption 
5. Mentioning that you will be away from home 
6. Letting search engines find you 
7. Permitting youngsters to use Facebook® unsupervised (p. ,1[edited for length]) 
Public schools (K-12) are working to meet the need to communicate with students 
and parents while making user safety and privacy a top priority. Organizations, such as 
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The Eighth Floor, offer professional development for public school teachers. The Eighth 
Floor Course Catalog (2009) offers school teachers classes on social networking, blogs, 
wikis, podcasting, RSS feeds, Google Doc & Spreadsheets and more. (p. 6-7).  
Demski (2009), talks about private social networking sites used by K-12 schools. 
The list of private sites includes www.SayWire.com, www.YourSphere.com, and 
www.IMBee.com. The three sites focus primarily on students between 8 and 14. Demski 
(2009) points out the YourSphere‘s commitment to the safety of the children using the 
YourSphere system saying,   
Yoursphere collects the parent's name, date of birth, and Social Security number 
and screens the information over a database of 4 billion records until a match is 
found that confirms the identity. Once the parent's identity is established and 
clears a sex offender registry, the child is accepted. For users between the ages of 
13 and 18, parental involvement with Yoursphere ends after the sign-up process is 
complete. Parents of members ages 9 through 12, however, have access to a 
dashboard where they can see what their child has contributed to the community. 
(p. 1). 
 A Futurelab article (2006) on social software and learning says ―Call it 
community learning, communicative learning or collaborative learning, at its heart 
learning is a social process‖ (p. 11).  The ―GO  Social Learning Platform solution for 
educational institutions focuses on the particular social tools that students, teachers, and 
administrators can use to connect and share ideas through discussion forums, calendars, 
media galleries, collaboration workgroups, and more‖ (Shah, 2010, p. 78). 
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Concept 3 – Instructional Aides  
The third concept, instructional aides will look at course delivery modalities, 
communication with students, learning styles, value of instructional aides, classroom 
instructional aides, online aides inside an LMS, and the Internet using social networking, 
Facebook®, Twitter®, and blogs as instructional aides. 
 According to Knowles et al. (2005), ―technology presents bold new opportunities 
for providing adults with rich learning experiences in the andragogical tradition‖ (p. 237).  
Knowles et al. (2005) point out three new opportunities. ―First, it directly caters to adults‘ 
desire to be self-directed in their learning‖ (p. 237). ―Second, well-developed computer-
based instruction enables adults to tailor the learning experience to fit their prior 
experiences‖ (p. 237). And ―third, if properly designed, technology-based instruction 
easily allows learners to tailor the learning to their real-world problems‖ (p. 237). 
Knowles et al. (2005) does admit there are ―special challenges‖ that accompany these 
opportunities, primarily the easy access to information on the Internet ―does not ensure 
learning‖ (p. 237).  Knowles et al (2005) points to other issues, including ―learner 
impatience‖ and learners‘ needs for ―developed self-directed learning skills‖ (p. 237). 
Knowles et al. (2005) also points out that in the classroom setting the instructor can 
change the presentation to meet the needs of the students; however, the online setting 
requires the ―learners be ready for self-directed learning‖ (p. 237). Knowles et al. (2005) 
sums it up by saying it is not uncommon to discover that ―the intended learners do not 
have the metacognative skills, motivation, or confidence to engage in the required level 
of self-directed learning‖ (p. 237). 
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College faculty members have the ability to use many different instructional 
aides. Colleges use the term ―academic freedom‖ when referring to what an instructor is 
allowed to do in order to provide instruction to the students. Academic freedom allows 
instructors to use unconventional teaching methods, styles, or examples if necessary 
when instructing a class. Instructional aides have varied widely and have grown and 
progressed with increased technology. Instructional aides have included slate boards with 
chalk, overhead projectors, opaque projectors, flip charts, tape recorders, slide rules, 
calculators, computers, PowerPoint® presentations, hand-held audience response 
systems, text messaging and others.  
Course Delivery Modes 
There are a few key instructional delivery modes and numerous ways within each 
of those to deliver the content to the student.  Still, two basic ways exist to deliver 
education.  The most obvious method is in-person or face-to-face. Traditional school 
classrooms in the United States use face-to-face for students in grades K through 12. 
Traditional brick and mortar colleges and universities also use classrooms to deliver face-
to-face instruction as the primary mode, in most instances, of course delivery. There are 
however, numerous completely online colleges and universities, and more traditional 
colleges and universities are offering online courses. As adults, people find that the 
majority of on-the-job training takes place face-to-face with someone showing the 
employee how to perform the task. Bonk and Zhang (2008) present the ―R2D2 Model‖ or 
―read, reflect, display, do‖ for learning to be effective (p.1).  
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Rudestam and Schoenholtz-Read (2002), state, ― Good education is ‗demand 
driven.‘ It meets the individual needs of learners and is what in networking terminology 
called ‗pull‘ technology rather than ‗push‘ technology‖ (p. 16). Many institutions realize 
there will always be a need for face-to-face instruction. However, to meet the needs of 
students, institutions need to offer face-to-face courses that have an online mechanism. 
Draves (2007) provides eleven ―ways you can use the web to enhance your face-
to-face class:  
1. Post homework assignments on the web. 
2. Post quiz or test answers on the web. 
3. Post the course outline, bibliography, and syllabus online. 
4. Have students submit essays and papers as e-mail attachments. 
5. Post student work, such as a paper, on the web. 
6. Provide links to useful and relevant websites. 
7. Post relevant articles online. 
8. Produce recorded audio of some of your lectures and post it. 
9. Hold online discussions in between your face-to-face meetings. 
10. Establish student study groups online to assist them in studying for your 
final exam. 
11. Post quizzes or preparatory tests online to help students study for a final 
test. (p. 20). 
The second instructional delivery mode is distance learning which has many 
strategies or approaches and started with storytelling as a method of information transfer. 
The introduction of mail service enabled students to take correspondence or mail-order 
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courses from the traditional brick and mortar schools. As the name distance learning 
implies it is learning from a distance i.e... not face to face or in person.  All non face-to-
face learning is distance learning in the broadest sense. The distance learning format 
allows the delivery of instruction and instructional material via correspondence course, 
computer based training, Internet courses and more.  
The introduction of the Internet gave traditional brick and mortar schools the 
opportunity to embrace the new technology and start offering online or Internet courses. 
The concept of Internet courses with lower overhead costs lead to the formation of online 
colleges and universities such as NorthCentral University and University of Phoenix. 
Advancements in technology allow the Internet‘s availability on cell phones and other 
web enabled mobile devices. A student can now go to his or her online class, check 
email, check social networking accounts such as Facebook® and Twitter® and more. 
Some students have portable e-book readers such as the Kindle® or the Nook® and can 
surf the web and read books easily online. Draves (2007), points out ―several ways that 
online learning can be better than classroom learning… (1) a learner can learn during his 
or her peak learning time… (2) a learner can learn at his or her own speed… (3) a learner 
can focus specific content areas… (4) a learner can test himself daily… (5) a learner can 
interact more with the teacher‖(p. 9-11). 
Wise, Padmanabhana, and Duffy (2009) talk about contextual differences 
between online and face-to-face students saying,   
Though a lack of shared context can be a problem in face-to-face learning 
environments, the problem is particularly acute in online distance learning 
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environments for two reasons. First, while face-to-face learners may have basic 
commonalities such as geographic proximity and connection to a local culture 
(loosely defined), online learners have no such necessary ties and thus are less 
likely to draw on similar experience bases. Second, while face-to-face 
conversations often have rapidly sequenced turns of talk in which interpretational 
confusions can be detected and remedied, online conversations in distance 
learning environments are commonly characterized by a lack of responsiveness 
between learners and long lag times between comments, making it more likely 
that interpretational confusions remain unrepaired. (p. 318) 
 ―Constructivism stresses that all knowledge is context bound, and that individuals 
make personal meaning of their learning experiences‖ (Knowles, et al., 2005, p. 192). 
Constructivists according to Knowles et al. (2005) believe that learning experiences are 
cumulative and build upon previous experiences to help learners retain and use the 
information. 
Allen (2006) suggests ―fostering dynamic interactive learning experiences cannot 
be done‖ using the methods of delivering traditional face-to-face content (p. 44). Draves 
believes that ―online education is transforming education‖ (2007, p. 1). According to 
Draves (2007), ―the Internet is the biggest technological change in education and learning 
since the advent of the printed book some 500 years ago. It is destroying the traditional 
classroom and replacing it with an even better way to learn and teach‖ (p. 5). 
Draves (2007) gives his ―Top 10 reasons why cognitive learning on the Internet is 
BETTER than traditional in-person presentations‖ in reverse order as follows: 
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Number 10.  You can learn at your own peak learning time of the day. 
Number 9. You can learn at your own speed. 
Number 8.  You can learn faster. 
Number 7.  You can interact more with the teacher and other participants. 
Number 6.  There are more topics and subjects online. 
Number 5. Participants come from around the world. 
Number 4.  You can learn from some of the foremost authorities and experts. 
Number 3. Online learning is less expensive and thus more accessible. 
Number 2. Internet links provide more resources. 
Number 1.  You can form a virtual community. (p. 12) 
Draves (2007) states, ―all online classrooms have three common elements:  (1) 
Content, (2) Interaction, (3) Assessment‖ (p. 31). Draves elaborates on the three elements 
saying ―the content of online courses is delivered in at least three ways: 1) written and 
graphic; 2) audio; and 3) video, animation, and moving pictures‖ (p.32). Interaction 
according to Draves takes place through email, asynchronous discussions and live chat 
rooms (p. 39).  The assessment element according to Draves takes place through the use 
of online surveys, quizzes and tests (p. 39-40). 
Interaction is a key to teaching and learning in the classroom and online. 
―Interactive, on-line learning will revolutionize education‖ (Celente, 1997, p.249). 
37 
 
Draves (2007) say the ―interaction between participants and the teacher‖ is the ―heart and 
soul of an online course‖ (p. 11). According the Chapnick and Meloy (2005), the goal is 
to ―create an organic model for lifelong eLearning‖ and ―transform eLearning from a 
delivery channel to an engagement channel‖ (p.47). ―eLearning that taps into 
participants‘ hearts (emotions) as well as their heads (cognition and intellect) will have 
the greatest impact‖ (Chapnick and Meloy, 2005,  p. 79). 
Instructors have the option of utilizing a variety of instructional tools and delivery 
methods to appeal to a wide variety of learners. The goal is to reach or connect with the 
different types of learners. Most instructors whether knowingly or not, use a variety of 
methods or instructional aides to deliver instruction or content to the student either in 
person or electronically.. The book ―The Adult Learner” states ―many things can only be 
learned by interacting with other people, so social learning skills are most important 
(Knowles, Holton III, Swanson, 2005, p.319).‖ According to Meister and Willyerd 
(2010), ―for a growing number of companies, the way to help employees keep their skills 
up to date is social learning – collaborative, immediate, relevant and presented in the 
context of an individual‘s unique work environment‖ (p. 1). Many educators use a dual-
coding to designing content that reaches more than one specific learning type or style 
student. (Bonk, Zhang, 2008, p.21).  
Communication with students 
Communication using computers takes on many forms including electronic mail 
referred to as e-mail or email, instant messaging and more. Today, students are just as 
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likely to use mobile phones and pagers utilizing SMS (Short Messaging Service) 
allowing messages of up to 140 characters. 
The acceptance of computers and the introduction of the Internet gave the 
consumer global reach from his or her desktop. Individuals can use the Internet to chat, 
share photos, stream live video, and more. The advances in mobile phone technology in 
the last five years allow space for a viewing screen and an Internet connection on the 
mobile phone. The user of an Internet enabled mobile phone can surf or browse the 
Internet from his or her mobile phone. No longer is a person limited to surfing or 
browsing the Internet from his or her desktop computer.   The mobile Internet connection 
has placed the ability to have global connectivity in the palm of the users‘ hand almost 
anytime and almost anywhere. 
Rudestam and Schoenholtz-Read (2002), say ―success in the online environment 
depends on the creation of safe spaces for conversation, problem solving, and intimacy 
among students who might never meet. The virtual online space provides metaphorical 
cafés for human contact‖ (p. 25). ―The café becomes a place for academic and pragmatic 
learning as well as a haven for the emotional contact that is so necessary for sustenance in 
the online community‖ (Rudestam and Schoenholtz-Read, 2002, p. 25). 
Foulger, Ewbank, Kay, Popp and Carter (2009), state that ―MySpace and 
Facebook® are innovative digital communication tools that surpass traditional means of 
social interaction. However, in some instances in which educators have used these tools, 
public reactions to them have resulted in sanctions‖ (Abstract). Alexander (2008) 
speaking on the popularity of social networking software states it, ―proves that people 
very much want to communicate with others online. They love reading other writers, 
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listening and communicating on their pod casts, checking their daily lives via Twitter®, 
laughing at the photos on MySpace‖ (p. 198).  
Berg, Berquam and Christoph (2007) remind those in higher education that 
though opportunities and constraints exist with ―diverse populations of students, 
administrators and faculty‖ on campus, people in higher education should ―use that 
opportunity to make something happen‖ (p. 1). Podcast Alley in August 2006 according 
to Bonk and Zhang (2008) ―indexed more than 23,000 podcast sites, nearly 1,000 of 
which were educational podcasts‖ and ―contained more than 830,000 individual podcasts 
episodes‖ (p. 21). O‘Hanlon (2007) points out that some educators are ―recognizing the 
value that social networks offer in disseminating information and encouraging 
communication in a format that students crave, school districts nationwide are taking an 
if-you-can't-beat-'em-join-'em attitude and launching their own school-oriented social 
networks‖ (p. 1). 
 ―Student collaboration can also involve more traditional instructor roles, such as 
using student engagement, even in evaluating individual student learning‖ (Draves, 2007, 
p. 1). One social networking prediction of Meister and Willyerd, (2010) is that ―Peer-to-
peer learning blossoms‖ stating,  
 When people attend conferences or workshops, it's not unusual to read in the 
evaluations that one of the most beneficial aspects of the event was the ability to 
network and learn from peers. Through technology, that peer-to-peer learning has 
now taken on a whole new level of meaning. While baby boomer managers fret 
that time spent on Facebook® is a time waster, Millennials can't imagine getting 
40 
 
their work done without relying on the tribe they've collected through their online 
social networks (p.1). 
Learning Styles  
 People teach and learn in both formal and informal settings. An example of a 
formal setting would be a tradition school classroom. An example on an informal setting 
would be the salesperson explaining to a potential customer the directions on how 
properly to use a product. Draves (2007) points out ―it is clear that we all do not learn one 
way, at one speed, or at one proficiency‖ (p. 2). 
There are many approaches to teaching; one is the SAVI approach to teaching and 
training activities. SAVI was developed by Dave Meier Director of the Accelerated 
Learning Center. SAVI is an acronym (Meier, 2000) for four learning styles addressed 
here:  
 Somatic (learning by physical activity that uses the body in some way)  
 Auditory (learning by talking and social interaction) 
 Visual (learning by watching and listening) 
 Intellectual (learning by reflecting, thinking, and analyzing) (p. 42) 
 Instructors need to be willing and able to adapt and convert face-to-face 
classroom instruction and interaction to an online environment. Draves (2007) also 
believes that the process works both ways and that most online course content can be 
adapted for face-to-face courses (p. 20). Knowles et al. (2005), referring to ―social 
learning‖ said ―many things can only be learned by interacting with other people‖ (p. 
319). However as Draves (2007), points out,   
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learners learn more, while working at their own speed, time and manner, over the 
Internet. There is more interaction among teachers and learners than traditional in-
person presentations…. Learners and teachers can come together from all over the 
world, and they are able to form a virtual community that will kindle long-term 
relationships. (p. 5). 
According to Conti (2004) ―several different philosophical schools exist; they 
differ in the instructor having either a teacher-centered or learner centered teaching style‖ 
(p. 77). ―In this teacher-centered approach, the teacher‘s role is to design an environment 
which stimulates the desired behavior and discourages those that have been determined to 
be undesirable‖ (p. 77). ―The central element in a learner-centered approach is trust; 
while the teacher is always available to help, the teacher trusts students to take 
responsibility for their own learning‖ (Conti, 2004, p. 78).  
Schank (2002) believes that online learning needs to be engaging and ―training 
that is on a computer, on the Web or not, must involve a simulation of some type. People 
need to do in order to learn‖ (p.10).  Schank goes on  to state ―Effective e-learning 
requires real experience for use as a guide. We learn best from reality‖ (p. 12). 
Allen (2006) areas to look at during the design phase include: learners ability to 
use the technology, the learning objectives, course content, course activities, technology 
standards (p. 15-16). Bonk and Zhang (2008) suggest online ―web tours and safaris‖ (p. 
28),  ―online webinars ―(p. 44), ―a course blog Web site where course resources and 
materials are shared with students‖ (p.93), ―team blogs‖ (p. 94), ―online resource 
libraries‖ (p. 95), ―social networking linkages‖ (p. 97), and ―synchronous and 
asynchronous discussion combinations‖ (p. 100) to help students learn. 
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 Learning theory has progressed from pedagogy to andragogy to heutagogy. The 
Pedagogy model focused on teaching children. Knowles et al. (2005) explains it, ―The 
pedagogical model assigns to the teacher full responsibility for making all decisions 
about what will be learned, how it will be learned, when it will be learned, and if it has 
been learned‖ (p. 61). The andragogy model is built on teaching adults. According to 
Knowles, et al. (2005) andragogy has three dimensions:  ―(1) goals and purposes for 
learning, (2) individual and situational differences, and (3) andragogy; core adult learning 
principles‖ (p.148). According to Knowles et al. (2005) it is a ―three-dimensional model‖ 
which ―recognizes the lack of homogeneity among learners and learning situations, and 
illustrates that the learning transaction is a multifaceted activity‖ (p. 148). The heutagogy 
theory according to Chapnick and Meloy (2005) is about the self-directed and self-
determined learner (p. 36, 46). 
Instructional Aides 
 An instructional aide is any item that is used in conjunction with teaching or 
instructing. A more creative and imaginative instructor has a greater possibility of turning 
a simple item like a paper-clip into a lesson on metallurgy. Instructional aides are not 
limited to classroom use only. Instructional aides can and should be used online. A 
school‘s LMS is an instructional aide, as well as Facebook®, Twitter®, blogs and other 
social networking sites.  
Bonk and Zhang (2008) suggest, ―Learners might use online technology tools and 
aids‖ for the following reasons: (1) blogging about the week‘s readings, (2) outlining and 
reevaluating key points for a paper or speech, (3) annotating comments on the paper of a 
team member or critical friend, (4) pausing or reevaluating content in a video streamed 
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presentation, (5) summarizing the results of a role play activity, (6) self-testing 
knowledge of a chapter or a topic, (7) comparing and contrasting different viewpoints in 
a debate, or (8) providing peer comments on a paper. (p. 77) 
 A school‘s LMS serves multiple purposes for the student and the instructor. 
Instructors benefit from an LMS‘s content management delivery, tracking and grading 
functions. Students benefit from an LMS in terms of its 24/7 availability and the ability to 
review the same content multiple times. It is not plausible for instructors to be available 
24/7 or to repeat at will the exact same lecture, in this respect an LMS is an instructional 
aide.  
Dunlap and Lowenthal (2009) came to the realization after teaching for some 
years using an LMS, 
that we could not achieve a natural communication flow with students only using 
the tedious, multi-step process required. The typical LMS requires logging in, 
getting into the specific course‘s shell, entering the specific discussion forum, 
posting a question ... and then staying connected to the LMS while waiting for 
someone to respond — or giving up and moving on to other work, thoughts, and 
issues. (p. 1) 
According to Waters (2009), D2L ―has baked social networking into its product 
offering.‖ D2l contains ―a set of Web 2.0 standard interface components, including a 
browser-based dashboard and social tagging tools‖ (Waters, 2009, p. 1). Water‘s in his 
interview with ―Desire2Learn CEO John Baker says his company is ‗harnessing the 
power of the social network‘ to provide an e-portfolio that's more of a social learning 
platform‖ adding ―It's all about a personalized learning experience‖(2009, p. 1). 
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Online learning or e-learning is here to stay. ―Teaching online is a totally new 
experience. And it is taking place as part of an economic, social and educational 
transformation of the way we work, live and learn in the Information Age of the 21st 
century‖ (Draves, 2007, p. 1).  
Draves (2007) states, ―Online learning will do for society what the tractor did for 
food‖ meaning it will be less expensive and more abundant (p. 14).  Draves (2007) 
further states ―the Internet will do the same for education;‖ people will be able to learn 
more at a lower cost (p. 14). Bonk and Zhang (2008) state ―most online courses, no 
matter what the discipline, topic, audience, or work sector, are limited in scope and fail to 
take advantage of the abundant educational opportunities in the Web of Learning ‖ (p. 3).  
Schank (2002) states, ―e-Learning is cheaper, not because it allows you to put your 
training manual on a Web page, but because it allows many students to experience 
training that was built once and then continuously delivered‖ (p. xv). 
Allen (2006) states, ―the term e-learning applies to the broad range of ways 
computing and communication technologies can be used for teaching and learning‖ (p. 
xi) and defines e-learning as the ―delivery of carefully constructed instructional events 
through computing technologies‖ (p. xii). Bonk and Zhang (2008) point to the fact that, 
―Online knowledge acquisition may also happen in virtual classrooms or Web 
conferences, with application sharing, Web touring, surveys and polls, online 
presentations, and chats‖ (p. 23). 
According to Bozarth (2005), benefits of using e-learning include ―it can ensure 
consistency in delivery; everyone gets the same message every time‖ and ―good e-
learning gives the learner some control over when and where to take the program, in 
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choosing to take breaks (or not)‖ and ―used appropriately, e-learning is not only ‗just-in-
time‘ but also ‗just-for-me‘‖ (p. 10). According to Chapnick and Meloy (2009),  
eLearning owes its existence to andragogy. It was born out of the dream that 
computers would provide people with a new and exciting way to take control of 
their own learning. Informal, or less-structured, eLearning, has done wonders for 
learners‘ ability to be self-directed‖ (p. 33). 
 Dr. Daniel Bernardi, Professor at University of Arizona in an interview for the 
Chapnick and Meloy‘s (2005) book Renaissance Elearning, Creating Dramatic and 
Unconventional Learning Experiences, stated that they take the approach of letting the 
―content drive the form and not the other way around. WebCT and Blackboard have a 
template where you shove content into a form‖ (p.73).  Bernardi continues ―You‘re trying 
to reach students who are in an environment that‘s supposed to be cutting-edge research. 
You can‘t go to it with the cookie cutter approach‖ (p. 74). ―On-line course providers 
must embrace the web‘s potential to match students with the kinds of timely knowledge 
and skills that address current issues head on and enable them to thrive within the global 
marketplace. (Masoni, 2010, p. 1).  ―It is not enough for a course to be accessible online; 
it must also be designed in a way that keys into the digital pulse endemic to the web. 
(Masoni, 2010, p. 1). 
Watkins (2005) speaking on integrating online learning activities, stated that with 
the use of such activities,  
you can transform your online courses into learning experiences where e-learners 
are immersed in thoughtful discussions, challenged by course content, motivated 
to work together as teams on interactive exercises, and involved in the  
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development of the learning communities that are too often lost when courses are 
offered online. (p. 2). 
 Schank (2002) puts it simply ―when learning isn‘t engaging, it‘s not learning‖ (p. 
10).  According to Chapnick and Meloy (2005), ―writing objectives is one of the first 
steps to take when developing eLearning‖ (p. 79).  Watkins (2005) believes ―by including 
a variety of interactive online experiences in your e-learning courses, you can improve 
retention rates, increase learner participation, achieve your learning objectives, develop 
online learning communities, and ensure that your online course engages learners‖ (p. 3-
4). Online learners have some obstacles as Bozarth (2005) points out ―one of the biggest 
obstacles for e-learners in the problem of interruptions‖ (p. 26). 
 Social networking sites as instructional aides 
The acceptance of computers and the introduction of the Internet gave the 
consumer global reach from his or her desktop. Individuals can use the Internet to chat, 
share photos, stream live video, and more. The advances in mobile phone technology in 
the last five years allow space for a viewing screen and an Internet connection on the 
mobile phone. The user of an Internet enabled mobile phone can surf or browse the 
Internet from his or her mobile phone. No longer is a person limited to surfing or 
browsing the Internet from his or her desktop computer.   The mobile Internet connection 
has placed the ability to have global connectivity in the palm of the users‘ hand almost 
anytime and almost anywhere. Students can and have sat in class and surfed the Internet 
on their hand-held device. Sometimes the surfing is relevant and on the topic being 
discussed; other times the opposite is true. Students surfing the Internet in class may be 
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doing so because the instructor failed to keep the interest of the student or did not keep 
the student interacting and involved. 
Rhoades, Irani, Telg & Meyers (2008) talking about the opportunity for 
instructors to use social networking sites said:  
The frequent usage of social networking sites like Facebook® and MySpace® 
offer a unique new teaching opportunity to instructors. Because many students are 
familiar with these programs and the technology involved, instructors can utilize 
the communication tools in these programs to engage students in a manner 
comfortable and enjoyable to them. Instructors can utilize these resources to 
prompt out-of-class discussions and post announcements for students. These 
technologies offer students a real world example to draw from during discussions 
on information credibility and online resources. Emerging sites like wikis and 
social networking sites like Second Life are being explored by educators and may 
also offer new avenues to take the classroom outside of the classroom. (p. 114-
115). 
Kapuler (2010) offers his list of the ―top ten social networks for education‖: 
1. Twitter® 
2. Classroom 2.0 
3. Facebook® 
4. Plurk 
5. Educators PLN 
6. Learn Central 
7. ISTE Community 
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8. Edutopia 
9. Collaborative Translation 
10. IT4ALL (p. 1). 
 Batson (2010). a proponent of online education using social networking, talks 
about the benefit of this new approach to learning saying,  
Most importantly, their learning experiences often involve conversation, a 
process, and this conversation can include teachers and others with knowledge in 
their field.  The skills students gain in the process are those they need to join a 
wider community and succeed in today‘s economy.  Colleges and universities 
need to do more to incorporate social software into their courses and 
methodologies.  I hear about faculty and administrators regularly about 
transformations of entire programs to social/conversational/active learning 
paradigm today.  This extension of the learning conversation online (with blogs, 
wikis, email, texting, chat, conferencing systems, portfolios, and so on) helps 
students develop online literacy skills.  Though it is dependent on technology, it 
represents a return to the roots of human learning.  Learning has always involved 
conversation.  In fact, knowledge results from, or increasing is, consensus 
building through conversation. (p. 1). 
Bingham‘s (2009) article Learning gets social points out the opportunity for 
educators of all types to broaden their impact saying,  
In a learning profession, we have never had the opportunity to broaden our 
impact, as we do today, through informal learning.  People are demanding it, the 
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technology is driving it, and the economy is requiring it.  The pieces are there, and 
now is the time to connect those pieces to create a learning masterpiece that 
meaningfully demonstrates the critical importance of each and every one of your 
roles. (p. 61). 
Facebook® 
Whether or not instructor or administrators want to admit it as Schroeder and 
Greenbowe (2009) point out, 
the fact remains that students spend a significant amount of time interacting on 
social networking sites and Facebook® offers a dynamic and unintimidating 
environment for students to communicate not only with the instructor or a small 
study group but also with all other students in the course. (p. 2) 
 Ellison‘s (2007) presentation on ―Using Facebook® In the Classroom, Potential 
Benefits‖ cited the following positive aspects: 
 Already integrated into students‘ daily practices 
 Higher level of engagement 
 Potential to make identity information more salient during class discussions 
 Adds social  peer-to-peer component 
 Digital literacy skills (slide 37) 
 Ganster and Schumacher (2009) describe the use of Facebook® fan pages by the 
State University of New York at Buffalo to ―virtually reach out to patrons and market 
library services‖ (p. 111).  ―The librarians can update and inform students, faculty, and 
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staff of new events, workshops, library services, and resources‖ (Ganster & Schumacher, 
2009, p. 111). 
 Nielsen‘s (2011) article Ten Ways Facebook® Strengthens the Student-Teacher 
Connection offers the following suggestions [edited for length]. 
1. The students also explained how Facebook® has helped strengthen their 
connections with teachers and their principal.  They also shared they do 
not expect their teachers to be friends with them on Facebook®, but 
appreciate it when they do.  Below are the ways that their teachers, 
principal, and others have found Facebook® to be an effective tool in 
strengthening the educator-student bond, reaching out to a student in need. 
2. Getting a peek into the lives of students. 
3. The family connection. 
4. Instant learning and homework support. 
5. Snow day update. 
6. Facebook® lets teachers create a no-excuses environment. 
7. Snow days and sick days do not hold you back. 
8. Using Facebook® teaches you how to deal with the world and the way it 
works. 
9. Facebook® as a learning portal. 
10. Mobilize in an instant. (p. 1). 
 One student attending the 2011 Heartland e-Learning conference said they had 
two classes where the instructor used Facebook® to communicate with students. In 
preparation for this research study, this concept was tested using two online courses and 
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attempted to utilize Facebook® as an instructional aide. The first class was asked to join 
or friend a Facebook® fan page for the course. One student replied with ―I don‘t want 
any of these people knowing anything about me and my situation.‖  The second course 
showed a little more promise with two students logging into a group page set-up for the 
class. Both students thought it was kind-of-cool that we were using Facebook® for class; 
however both students remarked similarly that ―all the stuff we need to know for class 
will still be posted in D2L.‖ Neither student returned to the Facebook® group page or 
posted additional content on the page. 
Ellison‘s (2007) presentation on ―Using Facebook® In the Classroom, Potential 
Benefits‖ cited the following ―Concerns of Integrating Facebook® into Formal 
Learning:‖ 
 Facebook®: accountability to the University? ie… terms of service, IP, 
privacy, archiving 
 Exposure to advertising messages 
 Non-users? 
 FERPA consideration? 
 Reshaping of instructor-student relationship? 
 Student resistance? (Slide 40) 
 Software developers working for Facebook® and independently have developed 
software applications to use within Facebook®. Some of the applications are for use in an 
educational environment by students and or teachers. A search of Facebook®‘s® 
applications page listed the following applications for education among the hundreds of 
applications for all topics. Partial list of Facebook® (2011) education related applications   
52 
 
 
 BlackBoard Learn -- Sends course information from your BlackBoard® 
course to your Facebook® account. 
 CampusBuddy -- Application allows users to connect with classmates, 
past and present. 
 Courses 2.0 -- The large class schedule-sharing application on Facebook® 
 ExploreU -- Site lets helps match users and colleges. 
 Google® Translate -- Translation with several different countries 
 Maricopa Community Colleges and others including Arizona State 
University have applications to connect with student for recruitment, 
admission, activities, athletics, course work, and more. 
 Quizlet -- Application allows users to build flash cards or select already 
constructed educational flashcards. 
 StudyStack -- Educational flashcards 
 Typing Speed -- Practice Typing to improve speed. 
 Worldcat -- Online network of library content and services. (p.1) 
Twitter® 
Dunlap and Lowenthal (2009) shared the following information on how they got 
started using Twitter®, 
We initially explored Twitter® as an instructional tool to provide an informal, 
just-in-time way for our students to connect with each other and with us 
throughout the day. We invited students to participate in Twitter® with us, 
explaining our goals (student-faculty connection and enhanced student 
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engagement). We did not require their participation because we recognized that 
they might already be involved in social-networking activities and not want to 
take on more, or because of their concerns about privacy and their online 
footprints (p. 1). 
Dunlap and Lowenthal (2009) say, "Educators, specifically, are using Twitter® to 
establish and develop personal learning network" (p. 1). Dunlap and Lowenthal (2009) 
say that using Twitter® is ―enabling us to connect and work with our students outside of 
the LMS, Web 2.0 tools — specifically social-networking tools — allow us to establish 
natural, free-flowing, just-in-time contact with students, and them with us‖ (p. 1). Dunlap 
and Lowenthal (2009) add, ―the Web 2.0 tool that has helped us achieve this objective 
more than any other is Twitter®‖ (p. 1). 
Aspden and Thorpe (2009) speaking on the benefits of Twitter® state that users 
can ―update anytime, almost anywhere, and through a variety of devices that are integral 
to their lives (cell phones, laptops, desktop PCs)‖ (p. 1). Aspden and Thorpe (2009) state 
an added benefit of the anytime, anywhere input on Twitter® ―negates the difficulties 
associated with information recall and minimizes the risk of not having the appropriate 
equipment to record key events‖ (p. 1). Miller-Merrell (2009) states, ―Twitter® is a great 
way to receive real-time feedback and opinions from followers‖ and ―seek input from 
your audience‖ (p. 93). 
Bonk and Zhang (2008) state there are four good reasons to incorporate instant 
messaging or texting into courses.   
First, there is an increased sense of awareness that others in your course are online 
and might be available for consultation or support….  Second, there is immediate 
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feedback and rapid responsiveness, also known as instructional immediacy, that 
occurs in IM [instant messaging] but is much less likely with asynchronous 
conferencing…. Third, such tools are easy and convenient to use. (p. 24).  
Bonk and Zhang (2008) say the fourth, reason is the similarity to having a conversation 
with someone and adds that individuals ―can participate in an IM while completing other 
tasks‖ (p. 24). 
Dunlap and Lowenthal (2009) comment on their perception of the advantage that 
Twitter® has over Facebook® saying, ―Twitter® is a less bounded, more open 
networking tool that allows asymmetric relationships. Facebook® is a more bounded 
community, requiring symmetric relationships‖ (p. 1). Twitter® users do not have a 
reciprocal relationship requiring both parties to consent to a ―social networking‖ 
affiliation [on Twitter® the term is ‗follower‘]. Facebook®‘s structure requires that one 
user makes the request for the affiliation [on Facebook® the term is ‗friend‘] and the 
other user can confirm or accept the ―friend‖ request. 
 Software developers have developed applications for Twitter® that allow users to 
do more on Twitter® and just tweet.  Instructors can use Twitter® to poll the students, 
just like using an audience response system with ―clickers.‖ ―There are different 
Twitter® applications that are polling tools such as Twtpoll, Poll Everywhere, and 
StrawPoll. ―Poll Everywhere‖, even enable[s] students to vote on the web or with text 
messaging‖ (Dunlap and Lowenthal, 2009, p. 1). Dunlap and Lowenthal (2009) 
understand that ―polling can enhance student engagement during a class as well as 
provide information regarding the students‘ conceptual understanding‖ (p. 1). Twitcam is 
another application that allows users to stream live video and chat at the same time. 
55 
 
Aspden and Thorpe‘s (2009) research found ―The limited length of tweets — 140 
characters — meant that updates were concise and focused on the key question. This also 
encouraged participants to be selective in capturing the most significant aspects to share‖ 
(p. 1).  
Mansfield‘s (2009) article 10 Twitter® Tips for Higher Education; Making a 
Home in the Twitter®verse, One Tweet At a Time contains 10 excellent tips for using 
Twitter® in higher education. Dunlap and Lowenthal (2009) understand the benefits and 
drawbacks associated with all instructional activities,  
One benefit of using Twitter® in on-campus courses is tapping into the back 
channel of communication. Back-channeling is a term linguists use to refer to the 
feedback listeners share — without interrupting the speaker — related to their 
developing understanding and appreciation of what is being said, which is then 
monitored by the speaker (p. 1).  
One drawback is backchannels may become negative if the students want to use it 
as a tool for complaints and disruptive if it is displayed live so the instructor and the 
students see the live, real-time postings. Dunlap and Lowenthal (2009) believe 
―Twitter®, despite its drawbacks (and really the drawbacks of social networking in 
general), can add value to online and face-to-face university courses‖ (p.1). Dunlap and 
Lowenthal (2009) offer the following: 
―Guidelines for Instructional Use‖ [of Twitter®]  
• Establish relevance for students 
• Recommend people for students to follow 
• Model effective Twitter® use 
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• Encourage students‘ active and ongoing participation 
• Build Twitter®-derived results into assessments 
• Continue to actively participate in Twitter® (p. 1) 
Blogs 
Blogs are popular forums for expression. There are possibly millions of blogs 
online covering every imaginable topic. If you can dream up a topic, there is likely a blog 
on that topic and if not you can start one for free. Websites, such as blogger.com, 
blogspot.com and wordpress.com are among the most popular websites that allow users 
to create free blogs. Blogs are popular enough that the LMS, Desire to Learn (D2L) 
added a blog feature for students. Most blogs also have the option of making the blog‘s 
content open to the public or private and requiring guests to login and be approved to 
view and or post items to the blog. Most blogs allow users to post WYSIWYG (What you 
see is what you get) text and content, photos and videos using a variety of web page 
layout templates. Users can also place meta-tags on content to create an automatic index 
of content. The format is ideal for educators to create a living and lasting repository for 
rich topic data. 
Anderson, a doctoral student and math professor at Muskegon Community 
College in Michigan is the author and creator of just such a blog titled ―Teaching College 
Math‖ located online at www.teachingcollegemath.com. Ms. Anderson‘s presentation at 
the 2010 Oklahoma Association of Community Colleges conference was impressive as 
was her passion to educate students in math.  
Bonk and Zhang (2008) suggest that after the work has been done ―a link to the 
site might be placed in a national or international knowledge repository such as 
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MERLOT, Connexions, or Jorum‖ (p. 246). Stevens-Long and Crowell (2002) state 
―because all interactions are written, asynchronous, and sustained over time, students 
have the opportunity to contribute in more thoughtful ways‖ (p. 167). 
Ellison‘s (2007) presentation on ―Using Facebook® In the Classroom, Potential 
Benefits‖ cited the following as ―Potential Educational Benefits of Blogs‖: 
 Focuses on critical skill of writing 
 Encourages students to engage with positions divergent from their own 
 Students are more invested because there is a larger audience 
 Increases digital literacy 
 Supports peer-to-peer learning and student-to-instruction knowledge 
sharing 
 Learning becomes less time and space-bound (slide 41) 
 
. 
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CHAPTER III 
METHODOLOGY 
Introduction 
The purpose of this mixed methods study was to describe the use of Facebook® 
and Twitter® as instructional aides in Higher Education, more specifically use by the 
faculty of Rose State College. The information in this research report is primarily 
qualitative in nature. ―Some of the data may be quantified as with census data but the 
analysis itself is a qualitative one‖ (Strauss & Corbin, 1990, p. 17). ―Qualitative analysis 
builds upon natural ways of thinking‖ (Corbin and Strauss, 2008, p. 20). ―Of course, in a 
qualitative inquiry, it is important to obtain as many perspectives on a topic as possible‖ 
(Corbin & Strauss, 2008, p. 26). ―Some researchers gather data by means of interview 
and observation—techniques normally associated with qualitative methods‖ (Strauss & 
Corbin, 1990, p. 18). ―The kind of research [qualitative] that produces findings arrived  
from real-world settings‖ (Golafshani, 2003, p. 600). Guba and Lincoln, addressed the 
imbalance of contextual information between quantitative and qualitative studies state,  
 Precise quantitative approaches that focus on selected subsets of variables 
necessarily strip from consideration, through appropriate controls or randomization,  
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other variables that exist in the context that might, if allowed to exert their effects, greatly 
alter findings. Further, such exclusionary designs, while increasing the theoretical rigor of 
a study, detract from its relevance, that is, its applicability or generalizability, because 
their outcomes can be properly applied only in other similarly truncated or contextually 
stripped situations (another laboratory, for example). Qualitative data, it is argued, can 
redress that imbalance by providing contextual information. (1994, p. 106). According to 
Patton (1990), ―Qualitative designs are naturalistic in that the researcher does not attempt 
to manipulate the research setting‖ (p. 39).  ―Rather, the point of using qualitative 
methods is to understand naturally occurring phenomena in their naturally occurring 
states‖ (Patton, 1990, p. 41).  
Theoretical Perspective 
 Theoretical perspectives or frameworks allow for different perspectives and 
assumptions regarding the how‘s and why‘s of interaction within society and acceptable 
or recognized societal norms (Bettis & Mills, 2006; Jamrozik & Nocella, 2000; Merriam, 
2009). According to Merriam (2009), ―the theoretical framework [or perspective] is 
derived from the orientation or stance that you bring to your study, and every study has 
one‖ (p. 66). ―It is, indeed, this diversity and richness of theoretical frameworks that 
allow us to see in new and different ways what seems to be ordinary and familiar‖ 
(Merriam, 2009, p. 66). ―A theoretical framework offers a vehicle to make 
generalizations to other contexts and provide an explanation for why people do and say 
what they do and say‖ (Bettis & Mills, 2006, p. 70).  
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Epistemology according to Crotty (2003) is ―the theory of knowledge embedded 
in the theoretical perspective and thereby in the methodology‖ (p. 3). ―There are three 
recognized  epistemological positions for researchers – objectivism, constructionism and 
subjectivism‖ (Vallack, 2010, p. 110). Objectivist epistemology holds that meaning, and 
therefore meaningful reality, exists as such apart from the operation of any 
consciousness‖ (Crotty, 2003, p. 8).   
Objectivists ―work on the assumption that there are actual objects of knowledge, 
which exist independently, whether or not the researcher discovers or interacts with 
them‖ (Vallack, 2010, p. 110). ―In this objectivist view of ‗what it means to know‘, 
understandings and values are considered to be objectified in the people we are studying 
and, if we go about it in the right way, we can discover the objective truth‖ (Crotty, 2003, 
p. 8). 
Whereas people ascribe subjective meanings to objects in their world, science 
really ‗ascribes‘ no meanings at all. Instead, it discovers meaning, for it is able to 
grasp objective meaning, that is, meaning already inherent in the objects it 
considers. To say that objects have such meaning is, of course, to embrace the 
epistemology of objectivism. Positivism is objectivist through and through. From 
the positivist viewpoint, objects in the world have meaning prior to, and 
independently of, any consciousness of them. (Crotty, 2003, p. 27) 
 Discourse analysis is the methodology used in this research study. ―Discourse 
analysis is an interdisciplinary field of inquiry‖(Lupton, 1992, Abstract).  Crotty (2003) 
defines methodology as ―the strategy, plan of action, process or design lying behind the 
choice and use of particular methods and linking the choice and use of methods to the 
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desired outcomes‖ (p. 3). ―The methodology involves a focus upon the sociocultural and 
political context in which text and talk occur‖ (Lupton, 1992, Abstract).  As a 
methodology, ―Discourse analysis generates interpretive claims with regard to the effects 
of a discourse on the oppression and empowerment of groups of people in a specific 
context without claims of generalizability‖ (Powers, 2001, p. 1).   
 Brown and Yule (1984) put it simply as ―the analysis of language in use‖ (p. 1), 
and continue ―as such, it cannot be restricted to the description of linguistic forms 
independent of the purposes or functions which those forms are designed to serve in 
human affairs‖ (p. 1). Brown and Yule discussing ―computing the intended meaning of a 
speaker or writer depends… on knowledge of many details over above those to be found 
in the textual record of the speaker‘s /writer‘s linguistic production‖ (p. 116).  Discourse 
analysis is, above all, concerned with a critical analysis of the use of language and the 
reproduction of dominant ideologies (belief systems) in discourse (Lupton, 1992, 
Abstract).   
 The data collection method used Stakeholder Interviews. Crotty describes data 
collection methods as ―the techniques or procedures used to gather and analyze data 
related to some research question or hypothesis‖ (2003, p. 3). ―Some researchers gather 
data by means of interview and observation—techniques normally associated with 
qualitative methods‖ (Strauss & Corbin, 1990, p. 18) 
According to Majchrzak (1984), ―interviews of stakeholders can be done formally 
or informally, either in person or over the phone‖ (p. 36). Majchrzak suggests among 
other things that during the stakeholder interviews that you try to get ―definitions, values, 
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and assumptions held by stakeholders about the social problem,‖ information regarding 
the ―openness of stakeholders to new directions for alleviating the social problem‖ and 
―acceptability and implementability of different types of recommendations‖ (1984, p. 36)  
Research Design 
 This study used a descriptive design. ―Descriptive research involves collecting 
data in order to test hypothesis or to answer questions concerning the current status of the 
subject of the study. Descriptive research according to Gay (1992),  
can provide very valuable data. It represents considerably more than asking 
questions and reporting answers; it involves careful design and execution of each 
of the components of the research process, including the formulation of 
hypotheses, and may describe variables and relationships between variables. (p. 
220) 
 ―A descriptive study determines and reports the way things are‖ (Gay, 1992, p. 
217). The descriptive method is useful for investigating a variety of educational 
problems. Typical descriptive studies are concerned with the assessment of attitudes, 
opinions, demographic information, conditions, and procedures. Descriptive data are 
usually collected through a questionnaire survey, interviews, or observation. Just as the 
historical researcher has no control over what was, the descriptive researcher has no 
control over what is, and can only measure what already exists (Gay, 1992, p. 217-218) 
 According to Gay (1992) there are two ways to report data in a descriptive study, 
either self-report or observation. This study uses self-reporting data. ―In a self-report 
study, information is solicited from individuals using, for example, questionnaires, 
interviews, or standardized attitude scales‖ (p. 219).  
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 This study took a two-pronged approach to research data collection taking first a 
demographic survey followed with a personal face-to-face interview to gain a better 
understanding of the participants‘ opinions and usage patterns as they relate to social 
networking.  ―The interview is the most appropriate for asking questions which cannot 
effectively be structured into a multiple-choice format, such as questions of a personal 
nature‖ (Gay, 1992, p. 231).  Gay (1992) speaking on the accuracy and honesty of 
interview responses said:  
The interview may also result in more accurate and honest responses since the 
interviewer can explain and clarify both the purpose of the research and the 
individual questions. Another advantage of the interview is that the interviewer 
can follow up on incomplete or unclear responses by asking additional probing 
questions (p.231). 
According to Berg (2007), ―Qualitative research properly seeks answers to questions by 
examining various social settings and the individuals who inhabit these settings‖ (p. 8). 
Population 
The population for the demographic survey portion of this study included all full-
time and part-time faculty of Rose State College. The population is the full-time and part-
time faculty listed in the official Rose State College campus e-mail system as either full-
time or part-time faculty on August 1, 2011. The group included instructors for credit and 
non-credit courses. Gay (1992) offered the following definition of population,  
The population is the group of interest to the researcher, the group to which she or 
he would like the results of the study to be generalizable… The population that 
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the researcher would ideally like to generalize to is referred to as the target 
population; the population that the researcher can realistically select from is 
referred to as the accessible or available, population. Thus, the definition of a 
population is generally a realistic choice, not an idealistic one (pp. 124-125). 
 
The survey was emailed to the ―all faculty‖ email list. The participants of this 
study are voluntary respondents to the demographic survey instrument. The demographic 
survey contained two sections. Section one contained basic demographic questions and 
section two contained technology familiarization and usage-related questions. 
Samples 
The demographic survey sample consisted of 105 respondents of a demographic 
survey that was sent to the entire population. The personal interview sample came from 
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those demographic survey participants who volunteered on the demographic survey to 
take part in the personal interviews and is thus a sub-set of the demographic survey. 
The participants answering demographic survey Phase II questions numbers 8, 5, 
4, and 7 in the affirmative were prioritized by his or her answers on the aforementioned 
questions in their respective order and invited to participate in a personal interview. Fifty 
participants indicated a willingness to participate in a personal, face-to-face interview. 
The goal was to interview between 8 and 15 participants or until saturation occurred with 
the responses to the interview questions. The sample size for the personal interviews 
consisted of the 26 participants who responded to the email sent to the 50 people who 
initially indicated an interest to participate in an interview. Seidman (2006) stated the 
following regarding interview participants and randomization, ―interview participants 
must consent to be interviewed, so there is always an element of self-selection in an 
interview study. Self-selection and randomness are not compatible‖ (p. 51).  Gay (1992) 
discussing the quality of the sample said, ―as with populations, we sometimes have to 
compromise the ideal for the real, that is, what is feasible‖ (p. 126). 
According to Gay (1992), ―The purpose of selecting a sample is to gain 
information concerning a population‖ (p. 121).  ―Sampling is the process of selecting a 
number of individuals for a study in such a way that the individuals represent the larger 
group from which they were selected‖ (Gay, 1992, p. 123). According to Gay (1992), 
―purposive sampling basically involves selecting a sample which is believed to be 
representative of a given population. In other words, the researcher uses expert judgment 
to select a representative sample‖ (p. 139). 
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Instruments 
―The nature of descriptive research often necessitates the development of 
instruments for particular studies‖ (Gay, 1992, p. 153).  This research used a preliminary 
instrument to gather data that would be used for the possible selection of personal 
interview participants.  
Demographic Survey Instrument 
 The demographic survey instrument received approval from the Oklahoma State 
University Institutional Review Board (IRB) prior to being administered. The 
demographic survey (see Appendix A) gathered general demographic data from the target 
population and answered Research Questions 1 and 2. The instrument contained two 
sections: Section 1 contained four basic demographic questions (Appendix A, Section 1) 
and Section 2 contained eight questions (Appendix A, Section 2) on technology 
familiarization and use by the target population.  
The goal of Section 1 (Appendix A) was purposive to record basic gender, age, 
teaching responsibility, and area of instruction. Collection of this demographic 
information could be beneficial for the personal interviews. The information would allow 
if needed the purposive selection of a cross-section of participants to include a variety of 
participants from each demographic segment.  
 The goal of Section 2 (Appendix A) was also purposive. Section 2 asked eight 
questions related to technology usage, social networking usage, and methods of 
communicating with students. Immediately following the completion of Section 2, 
participants were asked if they would volunteer for a personal interview regarding Social 
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Networking.  The interview questions were designed to elicit more detailed information 
from participants.   
Interview Guide and Personal Interviews 
 The Interview Guide and personal interview questions received approval 
from the Oklahoma State University Institutional Review Board (IRB) prior to being 
administered. The Interview Guide and questions as shown in Appendix B were designed 
to elicit open-ended responses to broad-based Research Questions 3, 4 and 5. These 
questions seek to determine the advantages or disadvantages from a faculty perspective of 
any social networking tools or website that faculty are using to communicate with 
students. 
Trusting the Data 
 This section will look at the data collected, during the demographic survey and 
the personal interviews. This discussion will include the reasoning behind and the 
methodology of the questions. 
Demographic Survey – Validity  
 The demographic survey collected quantitative type data from the perspective of 
type and format of data collected, it was not designed to be a quantitatively analyzed 
survey. The purpose of the survey was twofold. First, to give a reader a deep and richer 
understanding of the population surveyed and to give the reader some background and to 
set the scene as the reader absorbs the qualitatively approached personal interviews. 
Secondly, to allow the research to select purposively prospective participants for the 
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personal interviews, though only 50 of the 105 volunteered to take part in the interviews 
and only 26 of those followed through. The researcher interviewed all 26 in an effort to 
make sure everyone who wanted to share his or her thoughts, opinions, and attitudes was 
heard. Saturation occurred around participant 15, though each additional interview 
contained miniscule amounts of new information. 
 Qualitative researchers strive for ‗understanding,‘ that deep structure of 
knowledge that comes from visiting personally with participants, spending extensive time 
in the field, and probing to obtain detailed meanings‖ (Cresswell, 2007, p. 201). 
According to Winter (2000) ―validity is not a single, fixed or universal concept, but rather 
a contingent construct, inescapably grounded in the processes and intentions of particular 
research methodologies and projects‖ (p.1). Golafshani indicates, ―Although some 
qualitative researchers have argued that the term validity is not applicable to qualitative 
research, but at the same time, they have realized the need for some kind of qualifying 
check or measure for their research‖ (2003, p. 602). The three main types of validity are 
construct, content, and criterion-related validity. 
Construct Validity 
 Construct validity is ―the degree to which a test measures an intended 
hypothetical construct.  A construct is a non-observable trait, such as intelligence, which 
explains behavior‖ (Gay, 1992, p. 189). Constructs were ‗invented‘ to explain behavior. 
We cannot prove they exist‖… they do a ―good job of explaining differences between 
individuals‖ (Gay, 1992, p. 157).  
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Content Validity 
 ―Content validity is the degree to which a test measures an intended content area‖ 
(Gay, 1992, p. 189). Speaking on content validity, Gay (1992), stated ―the number one 
rule is that each question should deal with a single concept and be worded as clearly as 
possible; any term or concept that might mean different things to different people should 
be defined‖ (p. 225). According to Gay (1992), ―the researcher determines whether the 
test is content valid for his or her study‖ (p. 189).  The instrument meets the criteria of 
accurate measuring of the intended area. The survey questions were successfully pilot 
tested with three members of the academic community to test for understanding and 
clarity of questions. According to Salkind (2010), you use content validity ―when you 
want to know whether a sample of items truly reflects an entire universe of items in a 
certain topic‖ (p. 152). 
Pilot Tested 
The questions asked of participants both in the demographic survey and the 
personal interviews were pilot tested with other members of academia including full-time 
and part-time instructors. According to Russ-Eft and Preskill (2001) pilot testing the 
instruments involves 
trying out each of the data collection instruments with a sample of the population 
(or one similar to it). This enables the evaluator to determine if the questions are 
likely to elicit the kinds and quality of information being sought. Revisions can be 
made before implementing the instruments to the total sample or population. (p. 
157) 
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Second, with the dissertation committee members who reviewed the questions  as part of 
the proposal; and third, with some of the participants of the study. It should be noted that 
minor adjustments took place after the review by members of academia and prior to 
submission to the committee and participants of the study. 
 The survey questions accurately measured what they were supposed to and thus 
met Gay‘s definition of validity; ―Validity is the degree to which a test measures what it 
is supposed to measure‖ (Gay, 1992, p. 189).  The work of Lodico, Spaulding, and 
Voegtle, (2010) echoes Gay‘s definition saying validity ―focuses on ensuring that what 
the instrument ‗claims‘ to measure is truly what it is measuring‖ (p. 93). According to 
Gay (1992), ―A common misconception is that a test is, or is not, valid. A test is not 
‗valid or invalid‘ but rather, ‗valid for what and for whom?‘ ‖ (p. 155).  ―Reliability is 
the degree to which a test consistently measures whatever it measures‖ (Gay, 1992, p. 
161).  The reliability of the research data varies with respect to being replicable in two 
respects. First, future researchers could easily replicate findings related to gender and age 
of participants. Second, the reliability of the data with regard to social networking usage 
and preferences was a ―snap-shot‖ that over time will change to some unknown degree. 
The ―snap-shot‖ of participants‘ usage and preferences is an accurate representation of 
the data at the time collected. The demographic survey was conducted electronically and 
thus all identical in form and delivery to each participant. 
 Each of the demographic survey questions was valid for one or more reasons. The 
first reason is to provide a richer descriptive background of the participants. 
Demographic Survey, Section 1 (Appendix A), Questions 1 and 2 give the reader basic 
demographic data.  Questions 3 and 4 give the researcher information needed to help in 
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the purposive selection of participants to ensure inclusion of full-time and part-time 
faculty from various academic and non-academic teaching divisions, thus not 
purposefully skewing the research by only interviewing participants from one area. It 
should be noted that there was not an equal distribution between all academic divisions, 
but each academic area had representation with one or more participants. The researcher 
feels this did not have a negative impact on the validity or reliability of the study.  
Demographic Survey, Section 2 (Appendix A), Question 1 dealt with teaching 
online. This would give the researcher more insight given the focus of the study that dealt 
with an online or web-based instructional aide. Questions 2 and 3 dealt with the 
instructor‘s online experiences and usage of web pages. These questions too are valid for 
determining whether or not participants have technical skills or knowledge with regard to 
developing or maintaining a presence on the Internet. Questions 4 and 5 narrow down 
participants to social networking pages on the Internet whether personal or professional. 
These questions will help focus on the goal of the research. If participants have the pages, 
might they be using them to communicate with students?  The question was in an 
unstructured response format so that participants could select other and then provide an 
alternate answer not already listed.  
 Questions 6 and 7 dealt with sending messages electronically to students in the 
form of email and the frequency of any such email transmissions. The questions gave an 
indication of the usage of technology to communicate with students. Question 8 
addresses communication with students and introduces the possibility that there are 
multiple ways of communicating with students. The question permits the purposive 
selection of participants who specifically use social networking to communicate with 
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students. It should be noted that of the 13 participants who indicated the use of social 
networking to contact or communicate with students only agreed to personal interviews. 
Because of the anonymity factor of the demographic survey there was no way to 
determine the faculty members who indicated usage of social networking to communicate 
with students and who did not want to be interviewed. Therefore, his or her reasoning for 
opting out of the interviews is, and will remain unknown. The researcher did not believe 
this had a negative impact on the findings of the study. 
Qualitative Data – Personal Interviews 
 The terminology in quantitative and qualitative research is different yet similar 
when discussing the validity and reliability of the information in question. The discussion 
of quality in qualitative research initiated from the concerns about validity and reliability 
in quantitative tradition which created a perceived need for alternate terminology. Some 
qualitative researchers hold to using validity and reliability. Regardless of what a 
researcher calls validity and reliability, they play a major role in every research project. 
The end users of all research need a comfort level with data collected, how it was 
collected, and how it is reported. This study will look at the quality, rigor, and 
trustworthiness of the personal interviews. 
 Quality 
According to Patton (1990), ―in qualitative inquiry the researcher is the 
instrument‖ (p. 14). If we see the idea of testing as a way of information elicitation then 
the most important test of any qualitative study is its quality‖ (Golafshani, 2003, p. 601). 
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Readers must trust the researcher and in the quality of the data collected. How good then 
is the instrument? Can it be trusted? Where the questions clear and without ambiguity? 
Where there any biases? Did the questions collect the true answers?  
―The validity and reliability of qualitative data depend to a great extent on the 
methodological skill, sensitivity, and integrity of researcher‖ (Patton, 1990,  p. 11).  
―Qualitative methods consist of three kinds of data collection: (1) in-depth, open-ended 
interviews; (2) direct observation; and (3) written documents. The data from interviews 
consist of direct quotations from people about their experiences, opinions, feelings, and 
knowledge‖ (Patton, 1990,  p. 10). ―The qualitative researcher talks with people about 
their experiences and perceptions. More formal individual or group interviews may be 
conducted‖ (Patton, 1990, p. 10). 
―Qualitative methods permit the evaluator to study selected issues in depth and 
detail‖ (Patton, 1990, p. 13). Qualitative research is an approach to understanding human 
and social behavior that emphasizes the collection of ―thick‖ data. Contemporary 
qualitative research is the result of more than a hundred years of development, and that 
history is an important part of the context in which qualitative research is conducted‖ 
(Willis, 2007,   p. 181). ―A good qualitative study can help us understand a situation that 
would otherwise be enigmatic or confusing. One reads a narrative, reflects on its 
contents, and puts the pieces together‖ (Eisner, 1991, p. 58).  
Rigor 
 According to Morse, Barrett, Mayan, Olson & Spiers (2002) by ―ensuring 
reliability and validity‖ helps ensure ―the rigor of a study‖(p. 5). A key component of this 
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process is verification. ―In qualitative research, verification refers to the mechanisms 
used during the process of research‖ which according to Morse et al. (2002) occurs 
―incrementally‖ during the process. Morse et al. (2002) state ―verification is the process 
of checking, confirming, making sure, and being certain‖(p. 5). Strauss and Corbin 
(1990) state, ―data collection and analytical procedures are designed to give rigor to a 
study‖ (p. 45). 
Trustworthiness 
 Golafshani (2003) said ―to ensure reliability in qualitative research, examination 
of trustworthiness is crucial‖ (p. 601). According to Golafshani (2003), there is a wide 
―spectrum of conceptualization of reliability and revealing the congruence of reliability 
and validity in qualitative research‖ (p. 601). Lincoln and Guba (1985) state ―there can be 
no validity without reliability‖ (p. 316). ―In qualitative methods, validity hinges to a 
greater extent on the skill, competence, and rigor of the researcher because the observer 
or interviewer is the instrument‖ (Patton, 2008, p. 398). 
 The personal interview data for this was recorded with a portable electronic voice 
recorder at the same time the researcher was taking handwritten notes.  The interviewer 
asked the participants in a systematic and methodical manner, all the same questions in 
the same order they appeared in the IRB approved formats. Gay (1992) speaking on 
reliability stated, ―it is especially important that measurement of the target behavior, or 
performance, be done in exactly the same way every time, or as nearly the same as 
humanly possible‖ (p. 336). 
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Guba and Lincoln (1994) ask the question ―What criteria are appropriate for 
judging the goodness or quality of an inquiry?‖ (p. 114) .  Guba and Lincoln (1994) 
propose two different sets of criteria, 
 [first] the trustworthiness criteria of  
 credibility (paralleling internal validity),  
 transferability (paralleling external validity),  
 dependability (paralleling reliability), and,  
 confirmability (paralleling objectivity) 
and  
[second] the authenticity criteria of  
 fairness, ontological authenticity (enlarges personal constructions), 
 educative authenticity (leads to improved understanding of constructions 
of others),  
 catalytic authenticity (stimulates to action), and, 
 tactical authenticity (empowers action) (p. 114) 
 Guba and Lincoln (1981) state, ―The four terms naming these concerns within the 
scientific paradigm are, of course, internal validity for truth value, external validity or 
generalizability for applicability, reliability for consistency and objectivity for neutrality‖ 
(p. 104). Russ-Eft & Preskill, (2001), defined the four terms used by Guba and Lincoln to 
describe the trustworthiness criteria. Russ-Eft & Preskill, (2001), defined ―Truth Value‖ 
[Credibility/Internal Validity] this way: 
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Whereas, the scientific paradigm asserts that there is one reality and that 
information is valid when all relevant variables can be controlled; a naturalistic 
paradigm assumes that multiple realities exist in the minds of individuals. Thus 
when using qualitative methods, the evaluator seeks to establish the credibility of 
individuals‘ responses. The study must be believable by those who provide the 
data and by those who will use its findings. (p. 153-154). 
Russ-Eft & Preskill, (2001), defined ―Applicability‖ [Transferability/External Validity] 
by saying,  
How transferable the findings are to another setting is called generalizability in 
scientific paradigm. The goal of qualitative methods is to provide richly detailed 
description; such a description can help the reader relate certain findings  to his or 
her own experience. We often think of these as ―lessons learned.‖  Although the 
entire set of findings may not be applicable to his context, some issues identified 
may have applicability in other contexts. (p. 154). 
Russ-Eft & Preskill, (2001), defined ―Consistency [Dependability/Reliability] saying,  
In the scientific paradigm, the notion of consistency is called reliability where a 
study or instrument‘s consistency, predictability or stability is measured. Since 
reliability is necessary for validity, it is critical that data of any kind be reliable. 
Instead of considering data unreliable if it is inconsistent, evaluators using 
qualitative methods look for reasons that cause the data to appear unstable 
(inconsistent). For example, an interviewee might give an opinion one day, and 
when asked again the following week might say something slightly different. 
What would be important to understand and capture are the reasons for this 
77 
 
change in perception. Such inconsistencies may stem from respondent error, an 
increase in available information, or changes in the situation. (p. 154). 
Russ-Eft & Preskill, (2001), defined ―Neutrality‖ [Confirmability / Objectivity) in this 
manner,  
Objectivity is often viewed as the goal of most evaluation and research studies. 
Evaluators and researchers who use qualitative methods don‘t necessarily believe 
that true objectivity can ever be fully achieved. They believe that it is impossible 
to completely separate the evaluator from the method. Instead of trying to ensure 
that the data are free from the evaluator‘s biases, the goal is to determine the 
extent to which the data provide confirming evidence. (p. 155).          
 Patton (1990) summed it up saying, ―There are no simple formulas or clear-cut 
rules about how to do a credible, high-quality analysis. The task is to do one‘s best to 
make sense out of things‖ (p. 477).  The iterative process of revisiting and reviewing that 
data was addressed by Patton who said, ―A qualitative analyst returns to the data over and 
over again to see if the constructs, categories, explanations, and interpretations make 
sense, if they really reflect the nature of the phenomena‖ (p. 477). 
Data Collection Procedure 
 The following steps and data collection procedures were systematically and 
methodically followed to help preserve the integrity of the data collected using the IRB 
approved forms and questions. 
78 
 
Demographic Survey 
1. The target population was identified. 
2. The demographic survey was developed and beta tested with members of 
academia to determine usefulness and clarity of questions. 
3. The demographic survey was emailed to the target population using the all 
faculty email list that is maintained by the Information Technology 
department at Rose State College. 
4. Survey recipients received appropriate IRB verbiage and that explained 
their rights including the right to stop at any time during the survey. 
5. Recipients electing to respond did so by completing the secured online 
survey using www.surveymonkey.com, with results available to the 
researcher and staff of the surveying website.  
6. At the end of the survey, the participants‘ final question asked if they were 
willing to participate in a 30 minute personal interview regarding the 
subject of social networking as it relates to higher education. If the survey 
participants responded in the affirmative to an interview he or she entered 
his or her email address. The email addresses collected were used to 
contact those participants to schedule interviews. If the participant 
declined the personal interview, he or she received a thank you for his or 
her participation. 
7. The electronic results the survey were compiled to generate a demographic 
profile of the Rose State College faculty using social networking. 
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Personal Interviews 
8. Participants volunteering to participate in the personal interviews were 
sent email invitations to schedule a time for his or her personal interview. 
Participants received a schedule of available dates and times and were 
asked to select the time that best fit into his or her schedule at the location 
of his or her choosing. Those 50 emails resulted in 26 scheduled 
interviews. The website www.eventbrite.com was used to manage 
scheduling and avoid duplication of interview bookings.  
9. Interviews were scheduled and participants again given the appropriate 
IRB documentation and the option to stop the interview at any time.  
10. The participants were given the option of stopping or exiting the interview 
at any time. Each participant was assigned a number one through 26. It 
was determine that a number rather than the initials of the participants 
names would better protect the participants‘ identity. A listing of the true 
identities and the participant numbers were maintained in a separate file 
in an alternate location.  
11. The questions asked during the personal interviews were systematically 
and methodically asked and digitally recorded. Each participant was 
asked the same questions in sequence. ―Qualitative methods can (and 
should) be extremely systematic‖ (Berg, 2007, p. 9). 
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12. The questions were approved by the Oklahoma State University IRB and 
did not appear to present any potential harm to the research study 
participants who elected to participate.  
13. Interviews were conducted until all volunteer participants were 
interviewed.   
14. The interview information, transcribed conversations including the IRB 
consent forms were maintained in separate locations in accordance with 
the OSU IRB highest and utmost standards. 
Data Analysis 
Berg (2007) points out, ―The analysis of qualitative data allows researchers to 
discuss in detail the various social contours and processes human beings use to create and 
maintain their social realities.‖ The research questions posed in the study allowed 
participants to self-report their answers, views, and opinions to the questions‖ (p. 9). 
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 Chapter four of this study details the findings with respect to each of the five 
research questions. The research indentified perceptions and behaviors of faculty in 
several areas. 
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CHAPTER IV 
FINDINGS  
Introduction 
The research data collected for this study takes into consideration five key 
research questions. The answers to the research questions came from an initial survey, 
followed by personal interviews of purposively selected volunteer participants. The 
answers to Research Questions 1 and 2 come directly from the demographic survey, 
whereas the answers to Research Questions 3, 4 and 5 come from the personal interviews 
with participants. 
 This chapter will address each of the individual research questions and findings 
related to those questions. The research while focusing on Facebook® and Twitter® 
remained unbiased in the approach taken to collect the data and analyze the findings. The 
demographic survey asked participants, to identify the social network(s), if any; they used 
both personally and professionally. 
During the personal interviews participants started describing how they were 
using the learning management system (LMS) Desire to Learn (D2L) as a form of a  
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social network to communicate and work with students. The participants disclosed a great 
deal on how they use the D2L LMS to communicate with students in terms of sharing of 
content, assessment, and feedback. Individual participants also disclosed details on his or 
her usage of Facebook®, Twitter® and other social media websites.  
The research data collected includes both positive and negative answers to 
questions asked during the research. The negative answers or feedback to questions are 
labeled counterpoints.   
Key Themes 
The interview research data was broken down and analyzed using an open coding 
process looking for common themes and relationships as the interviews progressed. 
During the course of the interviews the data was continually reviewed looking for new or 
emerging themes (Cresswell, 2003, p. 190-195; Gay, 1992, p.375-378). The transcripted 
quotes were looked at individually, taking into consideration the context of the quote, to 
determine the appropriate open coded theme. This open coding technique identified the 
following four key themes: touchpoints, relevancy, usability, and privacy. These four 
themes emerged as common comments from all participants almost without exception.  
Touchpoint  
The touchpoint theme addresses interaction between two or more parties (Choy, 
2008). The Oxford Pocket Dictionary defines a touchpoint in terms of commerce as ―any 
point of contact between a buyer and a seller‖ (2009)Touchpoint is a commonly used 
theme in marketing and refers to contact with the customer. In education, the student is 
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the customer and the instructor is one of the many salespeople. Thus, each interaction or 
possible interaction with another person or student is referred to as a touchpoint. 
Touchpoints with students include all types of communication whether direct or indirect, 
whether in person or electronic, whether written or verbal. Dr. Werner Wert, Professor of 
Empirical Communication at University in an article with Christopher Spengler founder 
of Accelerom AG (2009) wrote on the importance of touchpoints in building customer 
satisfaction and loyalty. According to Wert and Spengler (2009), each of these 
touchpoints has a different impact on the client experience. The more this succeeds in 
meeting client expectations and needs, the higher its success, as measured by new-client 
acquisition, client satisfaction and client loyalty (p. 1)   
Relevancy 
The theme of relevancy points to communication that is relevant and not 
senseless, frivolous or inane. An example might be content posted in a class folder that is 
unrelated to the topic, material that has no significance or correlation to the subject 
matter. 
Usability or Functionality 
The theme of usability or functionality is similar to relevancy but dealt more with 
the end-user friendliness of content shared. This would include ease of use of the website 
or learning platform and the functionality of the website or tool.  
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Privacy 
The last theme that emerged was privacy. Privacy appeared in the remarks from 
over half the participants. Privacy dealt with information sharing that may contain 
personal and confidential data that a user only wishes to share with a limited number of 
individuals or friends. 
This chapter will look at each research question with regard to the social 
networking tool, and one or more of the four major themes, including the positive and 
negative responses from participants. 
Demographics 
Participant Profile 
Emails sent to population of 460 potential participants and resulted in the 
voluntary completion of an online survey by 105 individuals. Fifty of the 105 respondents 
indicated an interest in participating in a personal interview. Of the 50 interested in the 
interview only 26 replied to the interview request and scheduled interviews. All of the 26 
individuals completed the personal interview. 
The IRB approved demographic survey of faculty included 12 questions (See 
Appendix A). The first four demographic questions focused on gender, age, teaching 
responsibility, and subject areas taught. The next eight questions dealt with technology 
familiarization and usage.  
Female participations made up 67.62% (71/105) of the demographic sample and 
male participants made up the other 32.38% (34/105) (Table VII).  
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Research Question 1. 
What is the profile of faculty who use social networking? 
 
 Research Question 1 examined the profile of the participants allowing the reader 
additional information regarding the proportion/break-down of the 105 demographic 
survey participants. The demographic survey contained two parts. Part one addressed 
demographic data (Table VII) and part two addressed Technology Familiarization and 
use (Table VIII). 
 
The demographic data contained in Table VIII appears to show the mean and 
median ages of female faculty well below in some cases that of male faculty. Again, it 
should be noted that the small sample size may not be indicative or representative of a 
much larger sample population. The data indicates in the sample population a mean age 
difference between two years and 18 years depending on the social network selected. The 
greatest mean age difference exists between male and female users of Twitter®.  
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The data in Table IX offers further detail on the usage of multiple social networks 
depicting that of the 105 sample (34 male and 71 female), 73 participants (22 male and 
51 female) or 69.52% use at least Facebook®. Over half of the 73 participants using 
social networking use only Facebook® (11 male and 30 female), while the remainder 
chose to use a combination of social networking tools. 
 
Other technology related demographic data in Table X- covers online teaching 
experience, mass emailing students, text messaging and faculty status, related to faculty 
using or not using Facebook®.  
88 
 
 
Research Question 2. 
 Which social networking tools are faculty using to connect with students? 
Research question two asked for details on the application and use of social 
networking with students. Part two of the demographic survey addressed the question by 
asking participants eight questions Table XI. 
 
The answers to the questions contained in Table XI are presented sequentially in 
individual Tables XII through XV.  
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Responses to question 1 indicate that 58.10% responding teach online. Responses 
to question 2 indicate that 18.10% have an official faculty webpage, while responses to 
question 3 indicate that 30.48% have a personal webpage.  
 
The responses to question 4 indicate that the top two social networks on which 
faculty have a ―personal‖ page are Facebook®, MySpace®, with 69.52%, 18.10% 
respectively having a web page. Twitter® and LinkedIn® tied for third place with each 
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having 12.38% of the faculty having a page on that website. Question 5 asked about 
faculty having ―professional‖ pages on social networking sites and responses indicated 
that 6.67% had a professional page on Facebook® and 4.67% on LinkedIn®.  
 
Question 6 responses indicated that 98.29% of faculty send direct emails to 
students. Question 7 asked about the efficiency of the emails with regards to sending the 
students the same email, but sending it one email at a time or ―mass‖ emailing students 
and saving the instructor time. Question 7 responses indicate that 59.22% mass emailed 
students ten or more times, while 17.48% mass emailed students three to ten times and 
14.56% do not mass email students.  
Question 8 (Table XV) breaks down the modes of communication used to reach 
students. The top answer was email, with 95.24% of faculty using email to communicate 
with students. The second highest answer was phone calls with 84.76%, followed by 
texting with 29.52% and then Facebook and D2L both tied with 10.48%. 
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Research Question 3. 
How do RSC faculty use social networking to communicate with students? 
 
The third research question follows up on the previous two research questions 
with the goal of finding out  ―how‖ faculty use social networking with students. This 
research question was addressed using personal interview questions one through four 
(See Appendix B). This method focused purposively on the faculty using social media 
and technology and purposively include faculty who do not use those technologies or 
tools to find out reasons for not using the technologies or tools. Each participant 
interview followed a systematic and structured question format. 
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Personal Interview Question 1 
Which social networking site(s) or tool(s) do you use and why? 
 
The first question asked which social networks the participants use and why. The 
responses to this question alone shed new light on the perception by college faculty of 
what constituted social networking. Participants responded with answers of Facebook®, 
MySpace®, Twitter®, LinkedIn® and others. It should be noted that some people 
consider YouTube® a social network because people can post feedback in the form of 
written comments and video replies to videos that are posted.  
Another popular answer from faculty was that D2L (Desire to Learn) is a social 
network they use. Desire to Learn referred to in higher education as ―D2L‖ is the 
Learning Management System or ―LMS‖ used on campus for the delivery of online 
courses and course content. Though participants labeled D2L as a social network during 
the participant interviews, D2L did not receive any mention in the initial questionnaire by 
the same group of participants. The narrative that follows includes the responses by 
participants grouped by social network. 
 Why – D2L? 
Responses from interviewees citing the use of Desire to Learn (D2L) as a social 
network centered on D2L as a touchpoint with students both for the communication of 
assignments to the students and the delivery or presentation of the course content. 
Participant 18 stated,  
I use D2L for every class. If they are not in an online class, they still get all their 
assignments on D2L. They may have to print an assignment and bring it to class. 
93 
 
It keeps me from having to print things at school. They can see their grades 
updated on D2L. They have a discussion board. I have a discussion with the 
heading Questions for Classmates where they can ask each other questions. 
Participant 13 comments were in line with other participants stating,  
As soon as they get enrolled they start looking at D2L to see if there is anything 
there and I don't want to disappoint them so I started adding things like the 
syllabus and the schedule and a get acquainted assignment so they can get on the 
discussion board. 
 Why – Facebook®? 
Participant‘s comments on using Facebook® focused on touchpoints with peers 
and family. Participant 17 stated ―I use Facebook® regularly to keep in touch with 
family, high school and college colleagues, and a few work acquaintances.‖ Similarly 
Participant 1 commented,  
I was encouraged to get on Facebook® about a year ago by some old friends from 
college. At one time I was on the Board of an organization, and the President 
encouraged me to get on it [Facebook®] and I created a profile. 
Some participants joined Facebook® because of recommendations by friends, family or 
colleagues. Participant 22 stated,  
I stopped ‗doing‘ MySpace because Facebook® got so popular and any friends I 
had on MySpace were on Facebook®. It was just one place to check in instead of 
two. Facebook® has much neater options and more networking tools. It is more 
of a professional site than MySpace. 
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Social Networking sites such as Facebook® allow users to set privacy settings to 
determine what viewers will see. Participant 21 presented the one positive comment 
regarding privacy, stating that, 
I do allow students to friend me but I block them from having access to having 
anything real, anything of substance. They basically see a page with a little tiny 
bit of information. I use it occasionally to update my status, say once a week. 
 Why – Others? 
Not all participants focused on D2L® or Facebook®. Participant 3 made the 
following comment regarding LinkedIn, "I use LinkedIn because I am trying to build a 
network with my job." Participant 21 admitted the following about Twitter®, "I used to 
look at Twitter®, constantly, every minute every day. I was posting random thoughts and 
witty things that popped into my head. I also used it to microblog."  Participant 19 said 
the following about social networking YouTube®,  
The videos are generally short and sometimes I will use a video that is fun and 
entertaining, but also pertains to the topic we are discussing in class. So I use that 
to break up the monotony, or try to engage or interest the students. 
 Why – Not? 
The alternate response to the second half of the question was ―why not‖ regarding 
not using a specific social network. Participants openly commented on the ―why not.‖ 
Participant 1 who is not currently using any social networking, stated the following 
regarding not using Facebook®,  
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I got on it [Facebook®] and created a profile, and I think I was on it for 3 months. 
I just came to the conclusion that it was inane, and I got off. I currently do not use 
any social networking. 
Participant 18 stated the following reasons for not using Facebook®, 
I tried to close my Facebook® because I didn't keep up with it. I feel I have 
enough hours in the day on my computer with my online courses so I don't want 
to use it [computer] for fun because it isn't fun, its work. I don't care what 
somebody had for breakfast, or what somebody is doing now, or that somebody 
has a runny nose today. I don't care, it may sound 'un-feeling' but I just don't care. 
When I get messages about 'somebody' wants to be your friend, I don't have time 
to communicate with them. So, I just didn't want to do it anymore. You feel 
compelled as a nice person to answer all these people back.  If they want to talk to 
me they can email me or call me. 
Participant 23 focused on the student saying, ―students are already checking in to D2L, 
his or her email and in to the physical classroom.‖ Participant 23 continued saying,  
I didn‘t want to give them another place to check, but my recent thought is that 
they are going to be on Facebook® anyway. They bring their laptops to class. I 
don't think Facebook® is a bad thing. In the spring I would like to have a page for 
all my students not a separate one for each class. I will just have one page where I 
can post reminders… because I know they are checking Facebook® anyway. I 
created a little more work for myself but it is worth it if they will check the 
reminders and they will because they‘re on Facebook®. 
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Participant 24 indicated that seeing the ―other side‖ of his students‘ life affected the 
student teacher relationship. Participant 24 stated,  
I had a Facebook® account, and I closed it. I closed the account because it 
affected my relationship with my students. There are some sides of me I don't 
want my students to see and there are some sides of them I don't want to see.  
Participant 21 speaking about not using Facebook®, said  
In the past, I used it a lot. Now I get a little freaked out about it. I posted 
something on someone else's wall that I didn't realize other people would see 
automatically. I got embarrassed, and over reacted and deleted everything I ever 
had on Facebook®. 
The data collected indicated that the overwhelming majority of users had positive 
responses to question one, regarding Why they use social networking. People want to 
connect with others whether D2L®, Facebook® or other sites. Regardless of relationship, 
whether faculty and student or faculty and peers, people are using social networking to 
communicate. The comments regarding the Why Not included concerns of privacy and 
the irrelevancy of the content. One participant referred to the content being ―inane.‖ 
 
Personal Interview Question  2 
How do you think social networking helps you as an instructor? 
The themes of touchpoint, relevancy and usability appeared evident in personal 
interview question two. Each participant shared his or her candid thoughts and feelings 
on this question. 
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 Touchpoints 
Participants who decided to respond about Facebook® spoke of touchpoints both 
in terms of communicating with students and researching students. Participant 10 made 
the following comment on communicating with students, "Sometimes if you want to get 
information out, Facebook® is a better venue." Participant 12 made a similar remark, in 
stating, 
Students wouldn't use D2L if I didn't make them, but you don‘t have to make 
people use Facebook®. I haven't used it yet, but I think it will help me to reach 
them. Sometimes they don't check their email regularly. But, they check their 
Facebook® regularly. They are not checking D2L or their student email because 
they don't value it as much. 
Participant 14 made the following comment regarding the benefit of using Facebook® to 
communicate with students. 
Being on Facebook® with my students allows me to answer questions they have 
outside class time--as they are working on assignments, or individual problems 
they might not want to bring up in class. If they forget instructions or an 
assignment, I can clarify or resend the info via Facebook®. It seems fewer of 
them are accessing their e-mails, choosing to use social networks for their primary 
communication vehicles. 
Participants mentioned using Facebook® and social networking for research on students. 
Participant 11 stated,  
I don't use it [Facebook®] with my classes. I do use it when I am concerned about 
a student who is doing poorly in the class. So, occasionally I will pop on there and 
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see if they have an open profile…Sometimes I am really curious about what is 
going on with my students. 
Participant 13 stated the following with regard to being Facebook® friends with 
current students ―I don't want it to be a conflict of interest, so I don't comment on 
anything they talk about related to school. For the most part they talk to me as an 
individual and not as an instructor.‖ Participant 17 similarly stated,  
Social networking gives you more insights into students‘ individual 
characteristics. It helps you to see what they {students] are sincere about, what 
their passion is. Social networking helps me relate to students because it is just 
another avenue to communicate, some people have different ways of feeling 
comfortable, and this is one way for some people.  
Most comments regarding D2L® center on the characteristics or finer points of 
usability, which includes content, quizzes, grading, and printing. Two participants made 
touchpoint related comments. Participant 1 stated "D2L helps make a community out of 
the class, sometimes we have a chat room in D2L.‖ Participant 18 stated "I couldn't live 
without D2L." 
 
 Usability 
D2L markets the D2L LMS as a learning management system and not as a social 
network as seen by some participants in taking part in this research study. The majority of 
participants commented on D2L‘s usability with regard to this question. Participant 2 
stated that ―with D2L, I load a lot of content. I rarely put anything written on D2L. I put 
the entire PowerPoint on there, none of my lecture.‖  Participant 1 remarked ―Even just 
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announcements on the [D2L] news page. If I walk out of class and realize I forgot to tell 
the students something or if I find a great article or website I can post that on the news 
page."  
 Participant 10, pointing to another benefit stated, "It decreases the paper trail, with 
the posted lecture notes the student could just view them on line or print them." 
Participant 9 stated "students are happier taking their quizzes on D2L because they are 
open book and students can do it at their convenience." Participant 13 said "It is graded 
automatically so it [the grade] is automatically put in [to the online grade book in D2L]." 
 
 Relevancy 
Participants 7, 15, and 19 commented on relevancy, following peers online, and 
staying up on developments in his or her field of study. Participant 15 said the following 
about LinkedIn®, ―It helps keep me abreast of what others are doing within the area." 
Participant 7 stated "I am tied in with several other instructors [using Blogger] who will 
ask questions and it will stimulate discussion in a given area.‖ Participant 19 added 
"There are a lot of academic bloggers that I read daily. I don't have any Facebook® 
connections with other faculty. I follow several people on Twitter® who are professors or 
academic bloggers. I guess that makes me a better instructor.‖ 
 Counterpoints 
Participants who did not agree that social networking helped them as an instructor 
commented along two lines of thought; the first was mode of communication. Participant 
21 stated, 
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I don't use it. I dialogue with my students via email or more importantly in person 
if possible. I am not into the human disconnect. Online courses are a prime 
example, they are entirely different monsters than traditional in class courses, and 
a lot of that is due to the anonymity involved. There is no human contact. I 
usually contact the students through email, if I have to deal with them, not in 
person. 
The second line of comments focused on the relevancy and usability of postings 
and content on Facebook®. Participant 20 said "It was a hindrance; it put up walls 
because I would see students drinking and carousing. I thought grow-up‖!  Participant 22 
stated "I am not looking to be a friend to my students; I need to be their instructor." 
Participant 23 said "I want to be as approachable as possible, but my intent is not to 
'buddy-buddy' with them and learn about their families.‖ Participant 25 commented 
"D2L® allows me to give a longer response [compared to Facebook® or Twitter®] and a 
more definitive answer." 
1 
Personal Interview Question 3 
How does your social networking benefit your students? 
 
 Touchpoints 
The common theme in comment from participants dealt with touchpoints. D2L® 
and Facebook® users commented on building rapport and bonding. Participant 13 said 
the following regarding students,  
They get to know each other from the D2L® assignment so when they come into 
class they see face-to-face who they have been discussing things online with. I 
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think they get closer [to each other] and network and form study groups. I have 
known them to do things like help with transportation back and forth to classes 
and other needs. 
Participant 9 stated "by posting your picture, they feel like they are talking to a real 
individual; then students start to see some of your preferences.‖ 
Other comments dealing with touchpoints focused on accessibility of the 
instructor. Participant 3 said "Students are able to communicate with me, I have it 
[Facebook®] hooked up to my Iphone® so I can see it immediately if they have issues of 
some type." Participant 26 stated,  
Students can contact me 24/7, letting me know if they will be absent, if something 
interesting in the media is going on (so I can record a TV show, for example, to 
show in class), or if they do not understand an assignment. I think it also allows 
more shy students to speak with me about confidential information or to ask what 
they deem ‗a stupid question‘ that they may be made fun of in class. 
 
 Relevancy 
Participant 8 brought up a point mentioned by a few others regarding the 
relevancy of the social networking content by saying, ―Sometimes you are exposed to 
new things that you have not thought about that may generate some research of your own 
to update the information you have." 
 
102 
 
 Counterpoints 
Comments from participants responding negatively to the question made 
comments similar to Participant 23 who stated,  
In theory I would like to say that it [Facebook®] helped them keep abreast of the 
assignments in class. I never measured it, but I don't believe that it didn't. About 
three quarters of the way through the class I stopped using and not a single 
student commented that they wanted me to keep using it. 
Similarly Participant 7 commented, 
I honestly don't know if social networking helps students. I would presume that 
students are comfortable talking back and forth on issues that might be significant 
to them. However, I have never seen [with emphasis] any discussion on 
Facebook® that I felt was worth reading. Even the questions posted are awfully 
simplistic. I don't think I am terribly impressed with its use as an educational tool.   
Several participants indicated the Dean of his or her division told them that 
faculty is not supposed to be friends with students. Participant 2 stated ―I think it is 
boundary crossing; I don't think you need to 'hang out' with your students and social 
networks are hangouts. I don't agree with it at all.‖  While Participant 18 said "Online 
students are not there to be social; they are there to learn something." 
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Personal Interview Question 4 
How has social networking changed how you approach teaching? 
 Touchpoints 
The question of ―How has social networking changed your approach to 
teaching?‖ elicited a variety of responses. Participants using D2L® and Facebook® 
spoke about the common themes of touchpoints and usability.  
 D2L.  Participant 18 talking about using D2L® said: 
D2L has changed many things about my teaching. It makes it easier on people 
who are absent, they see the assignments, they can get them, and they don‘t have 
to wait until they come back to class. Students can see what assignments are due 
and keep up with their grades. It [D2L®] is just a way to keep things organized 
and I would not want to be without D2L.  
 Participant 19 speaking about using D2L to reach student with different learning 
styles said,  
I think it [D2L®] helps me to make sure I am providing a lot of different ways to 
hit the different learning styles. It helps me add to my lecture, depending on our 
unit of instruction; I may still give a few questions on our written worksheet in 
class. Due to the area of instruction, students must have some sort of in-class 
practice where I can move around and see their work. I think it really helps me 
address more completely different learning styles, because I still do some of the 
old some things like in-class worksheets, lecture, small group work, and the 
assignments and quizzes on D2L.  
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 Facebook®.  Participant 26 speaking about using Facebook® as a touchpoint to 
communicate with students said, 
I encourage them [students] to ‗friend‘ me and often give hints on quizzes, 
updates [on campus information] via Facebook®. If I am sick, and will be absent; 
I can post information about that and they can get the assignments without having 
to drive to campus, only to find their class is not meeting. And, if I forget an 
important piece of information in class, I can post it. 
 Participants 9 and 21 spoke about more personal touchpoints using Facebook® 
with students. Participant 9 said,  
It [Facebook®] helps give you insight into some of the personal situations 
students are dealing with. It allows you to see the ‗human side‘ and for the student 
to know you are a human with feelings and that you care about them. 
Participant 21 gave a similar response saying,  
I do feel we have a closer relationship with students now, compared to when I was 
student, prior to Facebook®. Even if we don't use it there is a 'realm' where we 
mix together in a way we didn't have before, where our worlds were very 
separate. We have the classroom and maybe office hours, but now there is a 
whole middle ground where we have to choose whether or not we mix with 
students on a daily basis, that makes things interesting. 
 Participant 3 made the following comment on the communications touchpoint 
with students saying "If a student connects with me via Facebook® then I will 
communicate with them that way, whereas before it was email or phone.‖ 
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 Usability 
Participant 16 likes students to be prepared for class and stated,  
It [D2L®] allowed me to post PowerPoint notes from one of the sections online, 
they were able to print them, bring them to class and we were able to cover the 
material a little faster. They were also able to ask more pertinent questions that 
related to specifically what was in the notes. 
Participant 15 commented on the student tracking feature in D2L, stating,  
I know that with D2L® I can tell whether the student has been online or not, I can 
check and see if they are checking their things [online course material] and I think 
that has helped a lot. I can see if they are utilizing some of that information. You 
can't tell exactly what they are doing but you can find out if they have been on 
there [in the D2L® course] or not.  
 
 Counterpoints 
 Participants with comments contrary to the question asked regarding how social 
networking has changed how the faculty member approaches teaching spoke about the 
lack of usefulness. Participant 1 who does not use social networking said ―None what so 
ever" and then stated,  
What I discovered on the brief time I was on Facebook® was that people use it 
for inane chatter and that‘s what began driving me crazy. Like people need to 
know what I am doing at any given moment of the day! I just thought this is 
absurd. I think most people use them [social networking sites] to post pictures of 
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themselves and to talk about irrelevant things as opposed to networks of 
communities interested in specific things such as types of music. 
Participant 10 stated,  
I have not seen an opportunity there [on social networking] to enhance what I am 
doing in the classroom. Even for my online students it would be moving them 
external to the current system and I don't see that being a good decision for me. 
Research Question 4 
The fourth research question asks ―What are faculty‘s recommendations for use of 
social networking‖?  The objective of this question is to determine from actual users of 
social networking recommendations for use and possibly learn of some best practices. 
Personal interview question five was used to answer the first half of research question 
four.   
Personal Interview Question 5 
“What one thing would you tell a new instructor about the benefits of using social 
networking to instruct a class”? 
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 Touchpoints 
 D2L.  Participants 13 and 18 answered the question focusing on the touchpoint 
theme, specifically bonding. Participant 13 stated, "I believe the students are 'happier' 
because they know each other better. In class they don‘t have time to get acquainted.‖ 
While Participant 18 indicated students benefit by getting to know each other through the 
online posting of a photo and a short auto-biographical paragraph. 
Participants also made comments on the touchpoint theme but focused on 
communication in D2L. Participant 10 stated,  
Theoretically, I could see in a class, that is discussion oriented it would allow you 
to have time to cogitate and think about your response before you had to post it. 
That could potentially improve the quality of discussion about the topic. 
Participant 12 spoke about clarity in the communication, stating, 
You have the ability to really layout what you expect and how you are going to 
approach the class. You can expand as much as you want initially. Right up front 
you can tell them the information and they can go back and read it and review as 
they want.  
Participant 17 touched on the openness of communication in D2L stating,  
It might open up the class so students are more comfortable and engaging in the 
classroom physically. A D2L benefit is it allows for open communication between 
the students and the teachers; it is not limited to a time or physical space.  
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Furthermore, the shy students find it easier to communicate with you through a 
social network than in person sometimes. 
Participant 24 commented that "It covers the 'learning style issue' with different 
students."  
Some participants discussed the usability of D2L with regard to content updating 
and printing materials. Participant 20 stated the following regarding content, 
The more I got into it [D2L] the more I was able to use it. Every year I build the 
courses based on what I did the previous semester. Each year the content gets 
richer, the activities get more interactive and honestly I don't know what I would 
do without it [D2L].  
 Facebook® 
 Participants using Facebook® commented on communicating with students, 
peers, and others. Participant 26 stated, "It allows conversations that begin in class to 
bloom, either in private messages or on the wall for all to see.‖ Participant 22 speaking in 
anticipation of using Facebook® stated,  
If things go well in the Spring when I set this up [Facebook® Group Page], I 
think that this will be a great way to communicate with them and make sure they 
are actually reading what I post. I think that half the time I don't think they are 
reading what I put on D2L. Well, I know they are not because they are not 
following directions. I think that what I have to say to them and remind them 
about will actually be read when I start using Facebook®. 
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 Usability 
 D2L.  Participant 7 remarked on not having to print materials ―It [D2L] is a 
shortcut, rather than make copies of everything. It is an easy way to communicate with an 
entire class at once." Participant 16 commented on printing materials stating, ―You don't 
have to carry your papers around all the time. I don't have to carry a syllabus around for 
the students that missed the first day of class." Participant 7 commented "It shifts the 
responsibility to them, the student, who has to go to D2L and look it up.‖  
 Facebook®,  Participants 3 and 11 commented on technological aspects of 
usability. Participant 3 stated,  
I think more and more students are using some form of social networking so I 
think we need to stay updated and on the cutting edge, and give some homework 
assignments that way [using social networking]. Right now I am not giving any 
homework assignments through any forms of social networking, but I think we 
always need to keep looking at that avenue. 
According to Participant 11, using social networking would show that as an instructor, 
"you were more up to date with technology and knew how to do it and incorporate it so 
they [students] were more engaged.‖ 
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 Counterpoints 
 Some participants made statements that did not promote or tout a benefit of using 
social networking to instruct a class but instead they presented a contrary point of view, 
that of non-benefits or obstacles to using social media to instruct a class.  
 Participant 19 made the following comment regarding challenges faced with using 
D2L, 
 It is a little bit of a hurdle learning how to use D2L, but it is worth learning how to 
 use the system and the tools that are available. Once you get past that hurdle you 
 will benefit equally, reaching your students and being able to provide a variety of 
 ways to help them learn the material. 
Participant 21 made the following point regarding contact with students using 
social networking, specifically Facebook® and the possibility of having two online 
personas. 
Be careful, you have to make a conscious choice with how much of yourself you 
are comfortable allowing students having access to. If you are naïve you go into 
teaching and Facebook®, especially if you are young and seen as hip, students 
want to friend you. You really have to think, how familiar do I want my students 
to be with me as a person rather as their professor. I am always concerned about 
that potential for conflict. Maybe you set up two separate pages, one in your 
professor persona and one in your personal persona and keep them separate, then 
it could be extremely useful as a class tool. I am thinking about doing that but not 
sure how I would pull it off. 
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Participants 5 and 25 made similar statements regarding not using social media. 
Participant 5 stated, "to me it [Social Networking] is not a benefit. I steer my students 
from putting too much out there, versus telling them to bare their soul, some of them 
[students] have no discretion." While participant 25 stated "I would never use social 
networking to instruct a class."  
Participant 20 addressed the issue of constant connectivity to the class stating,  
I know a lot of my colleagues are on the computer and the phone outside of class. I try 
very hard not to make the computer like a monkey on my back. When I go home at night 
I don't want to have to turn it on. 
 
Personal Interview Question 6 
What one thing would you warn a new instructor about when using social networking to 
instruct a class? 
 
The second part of research question four answered using personal interview 
question six. Answers to the question covered the themes of privacy, touchpoints, and 
usability in detail.  
 
 Privacy 
 Twelve participant‘s comments focused on the theme of privacy when answering 
personal interview question six. Participant 21 stated [with emphasis], "Oh my gosh, 
privacy…. We don't need to use social networking as our primary teaching tool just for 
privacy and security purposes.‖ Participant 8 warned about adding students as friends 
stating "When you add students as friends it takes away your ability to have a social 
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network." Privacy of your postings prompted Participant 2 to state ―If you put things up 
there [on Facebook®] it can become misrepresented and go places you didn't want it to 
go.... Think very carefully about every single aspect of what you put out there, pictures, 
or rants.‖ Participants 12 and 6‘s warning concentrated on posting photographs. 
Participant 12 warned "be careful what you put out there, don't post the pictures from the 
weekend party." Participant 6 warned "If you allow people to take photos of you or if 
anyone has ever taken a picture of you, you don't know and you can't control it." 
Participant 6 compared the privacy of online postings to living in a glass house saying,  
We have to think every minute about what we are putting out there. It is not a 
matter of just 'how do I behave in class and when I am in my office,' now it is 
everything about me is open to the public. We all live in a glass house today. 
Participant 15 and 16‘s warnings to new instructors addressed the safety side of privacy. 
Participant 16 stated "Don't let your students get too close, there has to be a boundary. 
People get stalked or hassled or whatever when they put out too much information out 
there, you have to watch your information.‖ While participant 15 spoke of personal safety 
and stated,  
Be wary of negative things that can happen in social media like discussing 
personal information like where you live, that you are going to be out of town, 
and where you have a checking account, etc… Be a little on the secure, safety 
conscious side.  
 Privacy with respect to who a person selects to associate with online was the 
focus of Participant 1, who stated, 
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Connections that you make, even using the 'like' button, cause you to think 'who 
do I want to see this?'…. You could ‗get hooked in with‘ [be Facebook® friends 
with] which could come back and ‗bite you‘ because of the other person or 
groups' inappropriate behavior. You could be setting yourself up for failure, 
through the "guilt by association" concept.  
 
 Touchpoints 
 Boundaries.  Eleven participants added warnings to new instructors relating to 
touchpoints.  The first touchpoints comments focused on boundaries between instructors 
and students. Participant 25 commented, "Keep your Student instructor boundaries well 
defined.‖ Participant 17 indicated the line between instructor and friend could be 
"blurred" during that four months you have them as a student and that there still needs to 
be respect. Participant 5 commented on boundaries saying,  
Some instructors have students added [as Facebook® Friends] on their page and 
that is an issue! You have friends from here and there and you never know what 
any of them are going to say. I would say 'don't ever add students to your personal 
page.‘ 
Participant 21‘s warning "set expectations of the students and tell them upfront. Tell them 
the guidelines for how they will interact with you." 
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 Participants also commented on communicating with students and offered 
warnings related to ‗not‘ hearing or communicating with students. Participant 21 stated,  
You are not going to get a feel for the class [D2L] the way you do in a lecture 
environment. You won't be able to put your finger on the pulse of how your class 
is doing because you don't see your students. You only see feedback from 
students who use the discussion page or email. You won't hear from students who 
think they are doing well.   
Participant 11 commented, "You have to have feedback, and if the students don't come to 
you with feedback, you don't know how they are really doing you just know that you are 
not hearing from them.‖ Participant 12 made a similar comment stating "Students who 
think they are doing well, whether they are or they aren't, you will never hear from 
them…. Some classes are not willing to share and discuss things.‖   
 
 Role Model 
 Participants also voiced comments on role models and decorum or 
appropriateness of postings. Participants 9 and 24 commented on professionalism with 
Participant 24 suggesting ―maintain professionalism.‖ Participant 9 added to that 
comment saying ―be a good role model.‖ Addressing decorum or appropriateness from 
students, Participant 3 stated, ―There is a great deal of rudeness as well that is another 
problem, there just seems to be a lack of manners and that goes back to anonymity. 
Participant 21 commented on the appropriateness of posting by the instructor saying,  
You need to be cautious with what you put on there in print for all the world to 
see. I would make certain that you were not inappropriate in comments that you 
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thought a particular student would understand as sarcastic or flip or jovial that by 
the time it is printed and seen by others might sound different….it would be awful 
for a student to see a picture of me with a drink, even a glass of wine.  
Participant 22 speaking on the appropriateness of postings indicated that they never 
comment on another instructor's teaching methods and refuse to comment on school 
policies and procedures and instead refers those students elsewhere. 
 
 Content and Delivery 
Participants also commented on touchpoints with students focusing on content 
and content delivery. Participant 19 pointed out the ability [in D2L] to ―copy content 
from year to year.‖ Participant 19 also offered the following caveat to copying materials 
stating instructors need to know "the ins and outs of setting the start date. If you don't 
want the class to see everything and if you don't have it ready use the ‗Hide‘ feature.‖  
 
 Usability 
Participant 19 commented the usability and functionality regarding the grading of 
quizzes and assignments stating ―you have to be careful about the submission view; you 
cannot let the students take an open book test online and get immediate results or they 
could tell the other students what is on the exam.‖ 
 
 Relevancy 
Participant 24 speaking on relevancy with regard to content stated "If you use 
Youtube®, you want to make sure it matches what we teach, that it doesn't conflict with 
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what we teach students.‖ Participant 17 added "Be careful of the sources out there 
[online]…. You have to be very selective."   
 Participants also warned about plagiarism with Participant 9 attributing some 
blame to technology stating,  
D2L is bad enough; there are inherent problems in that technology. The primary 
problem is no human contact and no quality control. There seems to be an 
enormous amount of cheating in online courses because students are left on their 
own.  Even the most honest students are inclined to do that [cheat]. 
Participant 1 also commented on plagiarism stating, "You have to deal with the 
anonymity of the web and the un-civility it promotes and so it compromises people‘s 
integrity. Cheating is a significant problem for anyone who teaches online.‖ 
 Several participants commented on the time consuming nature of D2L®, 
Facebook® and Twitter®. Participant 23 added "At first it is a lot more work on how you 
have to set it up and put things on it" such as formats for online tests.‖ 
Research Question 5 
What do faculty members cite as advantages and dis-advantages to using social 
networking as an instructional aide? 
The first half of the answer to this research question came from Personal 
Interview Question 7. The answer to this research question will help to determine if any 
best-practices or commonalities occur in responses. The answers to this question could 
indicate areas for product improvement.  
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Personal Interview Question 7  
What are the advantages of the site(s) or tool(s) you are using?  
 Touchpoint 
 D2L.  Participant 7 addressed the touchpoint theme when speaking on the 
advantages of D2L stating, "Its availability is one of its strongest points. D2L is easy and 
available to them [students] 24/7. It is very advantageous for those students who have 
missed a class or are trying to review." Participants also commented on contacting large 
groups of students. Participant 9 stated, "I use D2L to contact large groups of students 
and get information to them.‖ Similarly Participant 1 stated, "You can dialogue with 
entire classes of students and in that way it is beneficial. I dialogue more with online 
students because the in class students see me physically two days a week." Participant 13 
pointed out ―they [students] can contact each other on D2L." Participant 11 likes seeing 
student photos on D2L stating that "D2L having pictures now helps you in relating to the 
student as a person and not just a name.‖  
 Facebook®.  Participants using Facebook® made the following comments 
regarding the advantages of using Facebook® as it relates to the touchpoint theme. 
Participant 15 stated, "It is instant, I can get an instant message to them and I think it is a 
better way to get information to them when you can't see them face-to-face. Participant 
26 agreed on the comment of timeliness when stating,  "Facebook® advantages include 
timeliness,  the ability to have private conversations with students, the sense of 
connectedness to the professor, and hopefully then the material". 
 Participant 14 pointed out "It brings another way to provide information and 
younger students sometimes prefer these avenues of communication." Touchpoint related 
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comments also came from participants 7 and 2, with Participant 7 stating ―I have my own 
personal page and have never thought of having one for my students. I have a peer who 
has a page for students and I refer my students to that page. While Participant 2 shared 
the following, ―A person that I always looked up to found me on there [Facebook®]. I 
think it is neat how you can see how someone's life has changed, that part is good, other 
than that 'not so good'." Participant 2 offered the following caveat to their previous 
statement, saying that you have ―people in your business that you don‘t even know.‖ 
 
 Usability 
 Participants made more than 40 comments related to the theme of usability. The 
following quotes are reflective of the participant‘s responses.  
 D2L – Content.  Participants 24 and 16 see D2L saving time for students. 
Participant 16 states, "The advantage for my online students is that everything I do is 
online and it is convenient for students. It allows them to work at their own times." 
Participant 24 states D2L "saves time, the students can do it [D2L] on their own 
schedule." 
Participant 5 places several items in D2L for students saying, "I do the syllabus, 
the PowerPoints from the textbook, class schedules, and projects. If I want to send them 
something I will just do an email if I have special handouts for them." Participant 12 
points out,  
The obvious advantage is that students have to log in to D2L because that's where 
their class information is located. I have ability to put out the information they 
need. Unfortunately, it‘s like the 'horse and water', you can't force your students 
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who are signed up for an online class to go out and read the materials that are out 
there. For every one of my classes, I put a full set of PowerPoint® slides for every 
chapter we cover. I put multiple pages of notes for each chapter we cover. I have 
some student who never read the notes. 
 Participant 18 speaking on course content in D2L stated, "It is a way to keep 
everything organized....To know that everything they need for the class is available, 
though I may not be available to them."  
Participant 4 speaks of providing links to additional content in D2L stating, "I use 
D2L and because the class is completely online, much of the information students get in 
addition to my content are links to websites that give them quality information and 
additional materials such as videos."  
 
 D2L Discussion Questions 
Participants had varying responses on the advantages of discussion questions in 
D2L. Participant 17 stated "I don't put specific course related discussion questions in 
D2L, but it is a good idea." Participant 17 also indicated allowing students but not 
requiring the students' use of the discussions area in D2L, however "some semesters that 
students go rampant using the discussion boards." Participant 9 talking about discussion 
questions in D2L states, "We put discussion questions under the 'Blog' in D2L but main 
discussion questions are the 'discussion' area of D2L." Similarly, Participant 7 states "I 
post everything under content" and does not use discussions on D2L.  The only area they 
use is "content." 
120 
 
Additional advantages noted by D2L users varied. Participant 1 stated "I use D2L 
in all my courses, and essays can be put in a dropbox and it cuts down on late 
assignments." Participant 11 comments that the D2L locker feature benefits students 
stating "Having a locker so they can work on stuff then come back to it is a benefit." 
 
 D2L – News Page and Pager 
Participants 18 and 22 made note of the news page and pager functions 
respectively. Participant 18 said, "They [students] don't have to ask what did I miss, it is 
there on the news page. It [D2L] eliminates a lot of questions or potential questions." 
Participant 22 stated "The pager feature is useful along with the email and discussions."   
 D2L – Quizzes and Testing 
 Participants 9 and 11 see online testing and quizzes as advantages of D2L. 
Participant 11 stated, "taking online quizzes at their discretion" is a big advantage." 
Participant 9 stated, "We use D2L for testing and use randomized testing so nobody gets 
the same question at the same time." 
 Other Advantages 
 Additional advantages mentioned by participants include, Participant 11 speaking 
about students being online stated, "The big advantage is that everything is there [online] 
they can get to it any time." Participant 13 indicated that YouTube contained both good 
and bad examples of everything which is useful in teaching. Participant 4 uses Youtube® 
videos and commented "I put links to Youtube® videos to demonstrate processes in the 
content section so they know it is not optional." Participant 20 speaking about using 
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online sources for content said, "They [online sources] provide a different perspective on 
some of the content I teach, which encourages students to accept the fact that not 
everyone is thinking the same way." Participant 20 also indicated that bringing in many 
different perspectives forces students to use critical thinking skills. 
Participant 21 speaking about the advantages in a "perfect world" of social 
networking stated,  
If I had all of my students following me on Twitter® in a 'perfect world' where 
everybody was on Twitter® and everybody was using it properly. I could put 
links to articles that are related to class and I could do the same on Facebook® 
and all the students who were active on that site would have instant access to 
things that I might have to share with them that are beyond the scope of what we 
would do in class. 
Participants 1 and 3 see the plagiarism checker as an advantage. Participant 1 
stated "It is beneficial that we can submit student written work in to plagiarism tools like 
turnitin.com, it has cut down on plagiarism but not totally." 
 
Personal Interview Question 8 
What are the disadvantages or drawbacks of the same site(s)? 
 
The answer to the second half of Research Question 5 comes from Personal 
Interview Question 8.  Participants did not hold back on the responses. 
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 Privacy 
Participants commented on the privacy theme. Participant 21 commented on a few 
aspects of privacy saying,  
The loss of privacy, it is not just the loss of not having secrets that only your close 
friends know...The loss of control of your persona could be a real danger... and 
students could see me on Facebook® and think I am available. 
Participant 2 commented on privacy saying without it you have "people in your 
business that you don‘t even know." Participant 6 commented on privacy issues with 
making students your friends [Facebook®] saying "because you make your students your 
friends, they see your posts that were not meant for students to see." 
 
 Relevancy 
Participants commented on the theme of relevancy of the information or content. 
Participants 14 and 8 commented on the accuracy of information online. According to 
Participant 14 "misinformation can be posted.‖ Participant 8 referred to students 
receiving ―felonious information from websites."  
Participant 1 commented on information overload with social networking and the 
Internet saying,  
It allows people to acquire a lot more information and have quicker access to 
enormous amounts of information, but people seem to use that information in 
superficial ways. It is the nature of the 'point and click', the 'surfing' to a site and 
'surf out', the constant hyper-links that move people from one thing to another."  
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Participant 26 comment regarding privacy centered around finding out too much 
saying,  
The idea of seeing too much of a student's personal life, such as party pictures or 
private facts. Although, it has helped me understand what some students are going 
through outside class, like a death in the family is a disadvantage. As is the idea 
they have access to me 24/7 and think if they post three minutes before class that I 
will have read their post before I arrive. 
 
 Touchpoints 
 
Participants commented on touchpoints with students and focused on social 
networking‘s impersonal non-human contact side. Participants 9 and 1 commented 
specifically on human contact with Participant 9 saying "It's not face-to-face; some 
people need that auditory, face-to-face piece. Sometimes you cannot set up a live chat 
which works good for the auditory learners." Participant 1 similarly stated, "I truly 
believe that human beings are social creatures that need contact and I don‘t think the 
Internet encourages that; it reinforces isolation."  Participant 24 commented, "It [social 
networking, D2L] will never replace the instructor."  Participant 12 mentioned the need 
for non-verbal feedback from the students stating,  
The biggest drawback is that you have no idea how of what your students are 
really doing. Unless they come to you with questions you don't see from their 
expressions, you don't get a feel of how they are doing. The student‘s perception 
[of their grade] is not reflected in their testing. 
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 Participant 17 commented on the frequency of use of social networking sites 
saying "Not all students may access these sites on a regular basis and thus may miss 
important things that are posted." 
 
 Usability 
The majority of disadvantages related to the theme of usability focused on D2L. 
Participant 23 commented "The online videos are not ADA (American Disabilities Act) 
compliant."  Participant 1 shared:  "My students have grown more impatient, they don't 
have the ability to sit down and spend time looking at a book." According to P1 students 
say, "I can just go to a websites and starting cutting and pasting,"  Participant 19 
commented on difficulties with D2L email saying,  
D2L email is a disadvantage, it is a drawback when students will email you 
through D2L; you can get a notice… but cannot reply… the instructor must be in 
D2L to reply… D2L email away from the office is difficult, easier to do d2l from 
your office PC. 
Participant 19 also mentioned issues with lockdown browser stating,  
One problem was with the lock down browser feature, if you want to make your 
quiz secure and make sure your students cannot do a print screen or copy it into 
Paint, you can have your students go through "lock down" browser.  
Due to technology issues on campus, students can take the test on campus and get around 
the ‗lock down‘ browser."  Incompatible software is an issue according to Participant 5 
who stated "The students tend not to have the same versions of the software that we are 
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using at the college. The downside is sometimes my inability to understand it all and I 
think the students are better than I am." 
 Usability - Technology 
Participants speaking about the technology side of the usability theme commented 
on system downtime and students lacking high speed Internet. Participant 3 commented 
"System down time can be an issue and may require giving students extra time to 
complete their assignments."  Participant 25 pointed out "not all students have access or 
have high speed access."  Participants 15 and 16 make note of computer literacy with 
Participant 15 stating "The biggest disadvantage is that you have some people who don't 
know how to use the computer well enough and they get intimidated."  Participant 16 
points out "I have a lot of students who don't use email, but they can do stuff with their 
phone." Participant 13 and 22 commented on the students lack of knowledge regarding 
D2L Participant 13 stated "some students don't know how to use it [D2L]… I haven't had 
any [students] who didn't eventually learn how to use it [D2L].  I basically have other 
students help the ones who don‘t and it has worked so far." Participant 22 commented 
that they are making extra postings to compensate for students not understanding how to 
navigate D2L. Participant 22 stated  
When you post something on your discussion board it will say new discussion 
board posting. But when you post an announcement for your class the students do 
not see that there is an 'announcement.‘ I find myself posting on the discussion 
board that there is a new announcement since they will see that. There are little 
quirks in D2L that you have to figure out.  
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Other disadvantages noted came from Participant 4 who stated, "The links change 
so frequently. I don't teach the same classes every semester, so by the time I teach the 
course again, the links do work and I have to search for links again."  Participant 9 stated 
"D2L does not give good statistics on test question validity."  Participant 5 pointed out 
"[D2L] is handy but you can't make them [students] go in and check."  
 
Social Networking Training.   
If training on social networking were offered what topics would you like to see covered?  
The participants‘ recommendations for future training covered a broad range of 
topics.  Participant 11 stated ―students need basic computer skills before we start teaching 
them social networking.‖  Participant 7 commented ―I am open for any kind of training.‖ 
Participant 5 qualified a similar comment stating, ―I don‘t want a manual, I want hands 
on training where I can actually practice it.‖   
Participant 12 showed interest in D2L training but not on Facebook® or 
Twitter®, stating,  
If we are talking about D2L it is always nice to have more training… that would 
be more useful. If we are talking Facebook® and Twitter® I don't know that I 
would ever be interested in that training at all. It is maybe that I am too old to see 
the benefits of Facebook® and Twitter® in the classes I teach. 
A few participants commented on the presumed feasibility of using social networking in 
all disciplines. Select participants stated that social networking would not work from a 
practical perspective in their discipline. One participant referred to an article that spoke 
about instructors using Facebook® and Twitter® in the social sciences and humanities 
areas, but not in the business area or the engineering and science areas." 
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Participant 10 stated ―I would like to training on the basic stuff and then moving 
on I would like to see interest groups where faculty start discussing how they are using 
it.‖ Participant 21 suggests "having a panel discussion on ways to use it to disseminate 
information that is relevant to students and colleagues, rather than just a place to post 
your random thoughts."   
The participants‘ additional recommendations for future training have been 
consolidated and are offered as follows: 
 D2L® Training 
 Advanced uses of D2L®.  
 How to keep some stuff private from certain friends. 
 How to protect you and your friend‘s privacy. 
 How to set up and effectively using groups. 
 How to set up, explain everything and get it started. 
 How to show videos online that my division has purchased. 
 How to use D2L and nothing else. 
 How to use the D2L discussion boards better.  
 Facebook® Training 
 How I could use Facebook® and Twitter® for my classes and make it useful.  
 How it fits with my subject.  
 How to connect with students on Facebook®. 
 How you make connections with the people that you want to make and yet 
keep some privacy. 
 Is it better to have a group page or a personal page.  
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 Learn the difference between Fan and Group pages. 
 Security and  privacy settings. 
 Training on all the things it [Facebook®] can do.  
 What is the maximum security [privacy] I can implement.  
 What things can you turn on and off on your profile.  
 Social Networking Training 
 How to appropriately use the sites. 
 How to employ social networking in the classroom. 
 How to evaluate the effectiveness of social networking. 
 How to measure a students use of social networking. 
 How to use these [social networking] sites in your teaching. 
 Netiquette, what is appropriate online. 
 Periodic workshops on the updates and changes to these [social networking] 
sites. 
 Social networking for dummies. 
 The history of Social Networking likes Facebook®.  
 The pluses and minuses of social networking sites. 
 What it costs you to use social networking. 
 LinkedIn® and Twitter® Training 
 How kids are using Twitter®. 
 How the business community is using LinkedIn® for job searches, following 
business leads, etcetera.  
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General Comments from Interviewees 
During the interview process participants opened up and shared thoughts or 
comments independent of the survey questions. The participants‘ additional comments 
have been consolidated and are offered as follows: 
General Comments from Interviewees 
 What greater social network takes place than in the classroom where you meet 
new people and you exchange new ideas and work together, that to me is a 
social network. 
 We are missing out on a lot of the aspects of communication, that's my main 
concern, missing the interaction and learning that takes place in the classroom 
from interacting with your peers. 
 I want more direct contact with my students. 
 Concerned with not knowing who is taking the test or doing the online work.  
Without the Face to Face we are missing out. 
 D2L® 
 The D2L Blog acts as a repository for ideas from all classmates to use as a 
resource for a future assignment. 
 Most of the students grumble about it [D2L®] and don't see it as a useful tool 
and several of them don't like for other students to comment on their blog 
posts. 
 I am using it as a way to compile data for their papers. 
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 We haven't finished the term but it [D2L®] appears to be exceeding my 
expectations. 
 I don't use the [D2L®] survey tool, but I want to use it. 
 I use D2L® and a lot of links on the web and I love the accessibility that the 
email and discussion lists give as a professor to interact with my students and 
I am not sure that Facebook® would do any better with that. Although with 
the pictures [in Facebook®] it might. 
 The discussion list in D2L is the place they can talk back and forth about what 
is going on. 
 Facebook® 
 I guess I could start my own Facebook® page to use with students, but how 
many hours do I want to spend communicating. 
 We have been instructed that we should not friend a student on Facebook® 
while the student is in your class. There is fear that the friendship could 
influence the grade in the course. 
 Don' know why public school teachers can be friends with students and 
college professors cannot be friends. Are there specific policies? 
 I am curious if there are rules for public school teachers or university 
professors using Facebook® to communicate with students. 
 I think that social networking, particularly Facebook® is being more and more 
invaluable depending on the friends you have to keep you in touch with 
current issues.  
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 It would be nice to keep high school and grade school friends separate from 
my work friends. 
 I would like to use Facebook® more, I think it would be a good tool. 
 A lot of my friends are old graduates and it is nice to see what they are up to 
and what is going on, even though they don't discuss work you can tell what's 
going on with them. 
 I have a lot of friend requests but it [Facebook®] is not a priority. 
 I have a lot of friend requests from students but I don't have a problem with 
that there is nothing inappropriate on there. 
 I go ahead and friend students; to say no would be rude and it is not hurting 
anything. 
 Befriending and not-befriending. I do not see any problem befriending my 
students.  
 If you trust me as an employee and an instructor you should be able to trust 
that I would maintain the proper form, policy or procedure online.  
 I think there needs to be a standardized training on understanding accepting 
students and how to maintain integrity and have your students on there.  
 I don't know what the official college statement is on befriending students. 
 I don't see any problem befriending students as long as I can keep my 
integrity. I think the school should be able to trust me to do that. 
 I would like to know what the college's stance is and I think it varies by 
department. 
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 Social Networking 
 It [social networking] is not appropriate for my classes. 
 Use it [social networking, D2L®] with caution, not make it the class.  It 
[social networking, D2L®] is a tool to be used, not to take over and be used as 
the instructor. I believe we still have a place even though it is going to all 
online. 
 Technology 
 There are lots of people addicted to their smart phone. 
 I am on the other side of the [technology] curve and trying desperately to keep 
up. I honestly want to use my computer and use my phone, but I don't need it 
to live and I still like turning a page in a book. I don't like e-books. 
 I think it is intimidating when your students know so much more and you start 
slowly picking it up. I am not into the fanciest Smart Phone, but some students 
are so far ahead {with technology]. 
 Don't be afraid of technology, just jump in and try it. You are not going to 
find out the benefits if you don't try it. Invite it [technology] into the 
classroom, it makes a difference in their [students] learning. When the 
students are involved they feel like they are a part of the learning process. 
 I was dragged kicking and screaming into this 'tech age' but now that I am 
here, I really like the fact that I can do stuff. I just don't know how far it can 
go. It is frightening to think that the 'tech age' is going to take over our whole 
way of existing. 
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 Second Life® and Twitter® 
 Second Life® might be interesting; they actually have training classes in 
Second Life, but I have never been able to get it to work. 
 I don't even know what Twitter® looks like. I hear about it all the time but I 
don't have a clue. 
 You are not going to get voice intonation or body language in a Twitter® 
message. 
 The clicker system I have seen used offers more control over how the students 
are responding versus using Twitter®. 
 Youtube®2 
 I have asked IT [Information Technology] Services to give us streaming 
video. I haven't done that since Youtube® and Google® video are available. I 
rely less on IT for assistance for that. 
Summary of Findings 
Research Question 1. 
 Research Question 1 examined basic demographic information regarding the 
faculty responding to the survey. The mean age of the male faculty members participating 
in this research was 52.44 years compared to 48.29 years for female faculty. Similarly the 
mean age of male faculty participating on Facebook® was 50.29 years compared to 45.98 
years for female faculty. Looking at the overall sample the number of female participants 
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was nearly doubled in each category (see Table 4.2). The notable exception was Twitter® 
with 5.5 times as many female faculty participating versus male faculty. 
 Table IX details the breakdown of social networks used by faculty, showing the 
majority, over 64.71% of male faculty and 71.83% of female faculty use Facebook®, 
with nearly half of those using only Facebook® (32.35% male faculty and 42.25% female 
faculty). Table VIII shows the level of technology use by faculty when communicating 
with students, and compares technology use between faculty using Facebook® and those 
not using Facebook®.  Both groups were close in the percentage who have never taught 
online. Faculty using Facebook® were more likely to have ―text messaged‖ students by 
roughly 30 percent. Neither group overwhelmed the other on having ―never mass 
emailed‖ students. However, faculty using Facebook® were more likely to have ―mass 
emailed‖ students 10 or more times. Fifty-two percent of the faculty using Facebook® 
were full-time faculty, while 65.63 percent of the faculty not using Facebook® was full-
time faculty. 
 
Research Question 2 
 Research Question 2 looks at the faculty‘s use of technology to communicate with 
students. Respondents to the demographic survey reported that 58.10% teach online, 
while only 18.10% of the respondents have a faculty webpage, compared to 30.48% who 
indicated they have a personal webpage. Almost 70 percent (69.52%) reported that had a 
Facebook® page compared to 12.38 percent and 18.10 percent for Twitter® and 
MySpace® respectively. When looking to see if faculty were using social networking 
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sites for professional use the results were 6.67 percent and 4.76 percent using Facebook® 
and LinkedIn® respectively for professional purposes.  
 Ninety-nine of 105 faculty stated they email students. Seventy-nine faculty 
indicated they have mass email students 3or more times, while 15 indicated they had 
never mass emailed students. The top three methods reported by faculty in this study for 
contacting students were email (95.24%), phone calls (84.76%) and text messaging 
(29.52%). An interesting result was that Facebook® and D2L® tied for fourth place with 
only 10.48% of faculty indicating his or her using of either Facebook® or D2L®. 
 
Research Question 3. 
 Research Question 3 dealt with faculty‘s selection and use of social networking 
sites. Some faculty consider D2L a social network. D2L is designed to be a learning 
management system for the delivery of course content and tracking of student progress. 
Most faculty mentioned ease of use as a reason behind his or her selection. Many faculty 
indicated privacy was an issue and reason why they did not select Facebook® to 
communicate with students. 
 Most faculty made reference to ―social networking‖, whether D2L®, Facebook®, 
or others was a good touchpoint and way to communicate with students. Faculty 
referenced the usability of D2L to post content and conduct discussions online. Some 
faculty realized that social networking has many benefits, while other faculty did not 
seeing the value in social networking and focused on the always present concerns over 
privacy. 
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Research Question 4. 
 Research Question 4 asked for faculty‘s recommendation for use of social 
networking. The question elicited faculty responses recommending the do‘s and don‘ts of 
social networking with students. Faculty‘s most common recommendations were to 
maintain privacy of information and not to become ―friends‖ with students. 
 
Research Question 5. 
 Research Question 5 asked for faculty‘s perception of advantages and dis-
advantages of using social networking as an instructional aide. The question focused on 
the advantages and/or disadvantages of the social networking tool he or she is using, 
looking for any commonalities, best practices or possible areas for product improvement 
or enhancement of the social networking tool. Responses included the easy access from 
any Internet connect for all the social networking tools. D2L® users noted the ability to 
post content, discussion questions and only grading. Facebook® users noted a more 
personal connection with students as positive aspects. Negative aspects that Facebook® 
users noted included lack of knowledge on how to use Facebook® as an instructional 
aide and privacy concerns. 
 Chapter five will offer conclusions and recommendation to this area of research. 
Included in the recommendations will be further courses of action related to possible 
future research. . 
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CHAPTER V 
CONCLUSIONS AND RECOMMENDATIONS 
Introduction 
The purpose of this study was to describe the use of Social Networking such as 
Facebook®, Twitter® and others as instructional aides in a community college. Although 
the research focused specifically on the faculty of Rose State College and faculty 
member‘s use of such social media websites as Facebook®.com® and Twitter®.com® 
the study revealed extensive use of other social networking websites as well as websites 
specifically designed to be used as teaching aids. The findings of the study revealed that 
little was known about the use of social networking by community college faculty to help 
facilitate the instructional process. Specifically, Rose State College does not have 
information regarding the use of social networking websites such as Facebook® and 
Twitter® by faculty to help facilitate the instructional process. Rose State College can 
benefit from this research in determining polices regarding the implementation and use of 
such social networking websites as an instructional aide for all adult and continuing 
education. 
While the results of this research cannot and should not be generalized to a much 
larger population, this research gives an accurate snapshot of the faculty‘s perception and 
usage of social networking tools at the time the survey was taken.
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The conclusions were based upon the research data collected and the perceptions 
of the researcher as the collector of the primary data.   Conclusions regarding each of the 
five research questions and recommendations for further action or research are provided 
in the following narrative. 
 
Conclusions and Recommendations Related to the Four Major Themes 
Four major themes were identified in this research and offered the following 
outcomes or conclusions. 
1.   The ―touchpoints‖ dealt with perceptions related to interaction or contact 
between the student and the instructor and revealed that the majority of faculty perceived 
social networking facilitated spontaneous communication on an ―as-needed‖ basis with 
students.  In addition, it enhanced communications in that it allowed communication with 
students in a manner that was familiar to the students.  
2.  Relevancy dealt with the communication on social networking as it relates to 
the course or objective. The findings of the study indicated that social networking 
conversations were not always relevant to the course but did provide insight for some 
faculty related to better understanding of students. Faculty utilizing this method of 
communication with students should be educated regarding the potential benefits and 
pitfalls regarding social relationships with students and how to maintain those 
relationships in a professional manner.  
3.  Functionality dealt with actual benefit to the student related to its use. Faculty 
perceived the D2L grade book and discussion functions to be useful and relatively easy to 
use. Most faculty when asked; however, did not see the usefulness of the D2L blog 
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feature, which is interesting given their perception that D2L is a social networking tool. 
The D2L network was the most utilized of all of the communication tools by faculty to 
the point that they even viewed it as ―social media.‖  As a valuable teaching aid it could 
be expanded to further enhance the capability and tie-in to social networking for those 
teachers who have been trained in proper use of social networking in a classroom 
environment.  
4.  Privacy dealt with the concern on the part of faculty that information online, in 
this case specifically social networks is not secure and that any posting makes them 
susceptible to identify theft. The other side of the privacy issue addresses faculty not 
wanting students to know too much about them and conversely them not wanting to know 
about the students‘ personal and party life. Those are very valid concerns and for those 
faculty not comfortable with that kind of student relationships, social networking may not 
be a tool for them. One size does not fit all. For those who are only mildly uncomfortable 
with social networking, enhanced training on pitfalls and protective measures could 
provide confidence in use of the systems for professional purposes. For others, it is 
obviously a tool that could conceivably make their instructional process more difficult.   
Just as teachers have a variety of teaching styles, so they also vary in familiarity 
and comfort with use of social networking. The choices of use of tools needed to 
communicate with their students should consist of their best fit. As protective tools are 
developed and as faculty become educated pertaining to their with concerns related to  
―socializing‖ with students, more and more instructors will choose begin to utilize tools 
that can facilitate their needs and aid in enhancement of their profession.  However, it 
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must be their choice in order for them to use it effectively just as instructional style is 
their personal style aided by education on how to enhance or improve their style. 
 
Research Question 1 Conclusion 
1.  What is the profile of faculty who use social networking? 
 The researcher concluded there is no specific or general profile of Rose State 
College faculty who use social networking, other than it appears that of the faculty 
members responding more female faculty (71.83%) use social networking than their male 
(64.71%) counterparts. Another conclusion is that faculty members who teach online 
courses do not necessarily possess a propensity to participate in social networking. Of 
faculty responding who use Facebook® (42.27%) reported they had never taught online. 
Interestingly, of the faculty not using Facebook®, (40.63%) reported never teaching 
online (Table X). Some faculty stated during the interviews that they were not ―into 
technology‖ and were not interested in learning how to use it.  
  It is recommended that further research be conducted using a larger population 
and sample to determine if a correlation exists between gender and social networking or 
between teaching online and participating in social networking. 
 
Research Question 2 
2. Which Social Networking tools are faculty using to connect with students?  
 Conclusion, though 14 faculty members indicated using social networking; in 
reality, only one was truly using it as an instructional tool or aide. During the interview 
phase only one faculty member stated that they really ―used‖ Facebook® and Twitter® 
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both to communicate with students. The other six faculty members did not say much 
more than they occasionally exchanged an inconsequential message with students on 
Facebook®. The one active user stated that students communicating with them on 
Facebook® or Twitter® would get extra ―insight‖ into the testing and quizzes; that the 
other students who did not use social networking with them would not get that 
information.   
 Another conclusion is that the majority of interviewees stated during the personal 
interviews that the social networking tool they used was D2L, the online learning 
management system. D2L is not a social media platform, but rather a learning 
management platform. Another conclusion is the perception of the faculty was that there 
are ―discussion‖ areas on D2L and that social networking is an online discussion. Most 
faculty appear to be under the impression that sending an email or uploading content to 
D2L is social networking, when in fact it is not social networking. D2L has a ―blog‖ 
feature for a ―social networking feel‖ but it was not designed to be a social network. 
Another conclusion based on comments from several faculty is even though D2L has a 
blog component, which is a feature of some social networks, the faculty do not know how 
use it or the purpose of the blog feature.  D2L serves as a learning network or social 
learning network with limited reach to those participants with a user account and in a 
given course, during a specific time, typically a semester.  
 It is recommended that because learning can occur anywhere, regardless of time 
of day or location, the faculty should be trained to use the discussion board and blog 
feature within the D2L learning management system or receive training on a social 
networking site such as Facebook®, Twitter® or blog site. 
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 Another conclusion is some faculty are not using any social networking due to 
departmental policy. There are issues or concerns with state employees being on social 
networking sites during duty hours, even during your personal lunch hour. Some 
participants indicated they have been instructed by his or her Dean not to be ―friends‖ 
with students. Some participants indicated they complied with that request or instruction 
from the Dean, while others indicated they did not care and were still friends with 
students. The recommendation is to increase training and awareness on the use of social 
networking and on school policies regarding use of social networking. Further research 
could be useful in determining social networking guidelines, policies and procedures for 
faculty. 
 
Research Question 3 
3. How do faculty use social networking to communicate with students? 
 The conclusion is the majority of faculty use email through D2L to communicate 
with students and believe that emailing constitutes social networking. Another conclusion 
is most faculty expressed concern for privacy, both the instructors‘ and students‘ privacy. 
Some instructors do not want it to appear that he or she is lurking and spying on a 
student. As a result some faculty indicated they did not read postings by students in D2L. 
It is recommended that faculty be trained on setting up special ―chatting‖ areas online in 
D2L. It is also recommended that faculty receive training on how to ―set‖ his or her 
online privacy settings. Increasing the level of privacy may give instructors the comfort 
level he or she desires. It should be noted again that some faculty are using D2L to 
supplement his or her classroom based course. 
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Research Question 4 
4. What are faculty’s recommendations for use of social networking? 
 The conclusion with regard to Research Question 4 is that most faculty have 
serious concerns for privacy of information and personal safety and thus recommended 
using the strictest privacy settings, stating personal safety on the Internet and identity 
theft were serious concerns. Another conclusion is some faculty are concerned with 
―crossing the line‖ with students between personal and professional relationships. Some 
faculty members recommend caution in being a social networking ―friend‖ to students. 
Some faculty recommended that students and faculty members not be social networking 
―friends‖ during times that the student was an active student in the faculty members 
course. Some faculty members felt that keeping his or her personal business private is a 
big issue. Some of the faculty did recommend using social networking to keep up with 
distant family and friends along with colleagues at different colleges and universities. 
The recommendation to faculty is to limit the people you are friends with on social 
networking sites or set-up multiple accounts or ―user profiles‖ for different purposes, 
such as social and professional. 
 
Research Question 5 
5. What do faculty members cite as advantages and disadvantages to using social 
networking as an instructional aide?  
 The main conclusion on this research question is faculty like the 24/7 capability to 
communicate with students online. Additionally, there is the conclusion that regardless of 
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the question asked about social networking, the majority of faculty members still 
consider D2L a social network. Other advantages dealt with using components of D2L 
including discussion boards, grade book, attendance tracking, dropbox and plagiarism 
checking. Another conclusion is faculty like not having to print handouts and requiring 
the students to download and print any required documents.  
 The researcher also concluded that many faculty like the ability to continually 
update material on D2L and not have to wait until the next class period. It is 
recommended that Rose State College set up a faculty to faculty peer group to share 
knowledge among faculty members regarding social networking.   
 Conclusions drawn from the faculty cited disadvantages of social networking and 
online courses, include faculty‘s concern about students cheating on exams, academic 
rigor, privacy, inaccurate information and impersonal communication. It is recommended 
that faculty receive training in additional methods of assessment for online and distance 
learning courses. 
 
Social Networking Training Requested 
 
 The researcher concluded that most faculty were open to the idea of training with 
regards to social networking, keeping in mind that the majority of faculty considered the 
learning management system (D2L) as a social network. Some faculty suggested basic 
computer training, some want basic Facebook® and Twitter® training, and others wanted 
more D2L training at all levels. Another common suggestion for a training course was on 
the topic of privacy and safety. It is the researcher‘s recommendation that a full training 
program be continually offered on D2L and social networking. 
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Summary Conclusion 
The results of this study will help the college determine a course of action on the 
implementation, if any, of social networking as an instructional aide. It is recommended 
that other two year colleges in Oklahoma are surveyed and results compared. Upon, 
completion researchers could compare the demographic differences and usage and see if 
there is any variation by academic division, department, discipline, or subject area.  
In summary, social networking is everywhere today and is being used by people 
of all ages and for the widest variety of purposes. People have many different ideas on 
what social networking is and how to best harness the connectivity it provides while 
keeping in check privacy and safety issues. It appears that some educators are using 
social networking as an instructional aide. An instructor putting up a social networking 
page for a course to provide information to students is neither a bad thing nor good thing. 
The researcher concludes that it is not practical to force faculty or students to join social 
networks in part due to privacy and safety concerns.  
Social networking and sites such as Facebook® are constantly growing and 
evolving and may someday meet the expectations of educators; until that time, sites such 
as Facebook® and Twitter® can be used as an instructional aide with limited capabilities. 
The use of blogs for building an online learning repository for text, images and video is 
much better use of social networking. Educators could create a blog on his or her topic or 
subject matter and then to use social networking sites such as Facebook® and Twitter® 
pages that allow them to reach their target audience and promote the blog page 
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The final suggestion and recommendation is train faculty on the different 
purposes and usages of the D2L LMS and social networking sites. Future studies could 
examine strategies for best accomplishing this recommendation. 
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APPENDIX  A 
Demographic Survey Research Instrument 
Section 1  Demographics 
1.   Gender 
2.   Age  
3.   Primary Teaching Responsibility:  Full-Time  Faculty or Adjunct Faculty 
4.   Division: Business, Humanities, Social Science, Health, Engineering, or Workforce 
 
Section 2  Technology Familiarization and Use 
1. Do you teach online? 
2. Do you have an official RSC faculty webpage? 
3. Do you have a personal webpage? 
4. Do you have personal account or page on any of the following? check all that apply: 
Facebook®, Twitter®, MySpace®, LinkedIn®, Friendster®, Blogspot.com®, 
Blogger®, or other (if so.. the name) 
5. Do you have professional or business home page on any of the following? check all that 
apply: 
Facebook®, Twitter®, MySpace®, LinkedIn®, Friendster®, Blogspot.com®, 
Blogger®, or other (if so.. the name) 
6. Do you email students directly? 
7. Have you ever sent one email addressed to more than one student at the same time?  
No, 1 or 2  times, 3  to 10 times, or over 10 times 
8. Which if any of the following have you used to communicate with students?   
Phone Calls, Paging, Text messaging, email, Facebook®, Twitter®, MySpace®, 
LinkedIn®, Friendster®, Blogspot.com®, Blogger®, other (if so.. the name), or 
NONE  
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APPENDIX  B 
Personal Interview Guide and Research Instrument 
Phase 2  – Interview Guide with volunteers from Phase 1. 
Participants in this phase will be all self nominated volunteers from phase one. The 
participants will again be informed and required to acknowledge the appropriate IRB 
requirements and policies regard his or her participation in the interviews including the 
right to stop at any time. The following questions will be used during the interview 
process and may require restating based upon participants‘ ability to understand the 
question in order to  illicit a clear response to the question. 
Phase 2  – Interview Questions with volunteers from Phase 1. 
1. Which social networking site(s) or tool(s) do you use and why? 
2. How do you think social networking helps you as an instructor? 
3. How does your social networking benefit your students? 
4. How has social networking changed how you approach teaching? 
5. What one thing would you tell a new instructor about the benefits of using social 
networking to instruct a class? 
6. What one thing would you warn a new instructor about when using social networking to 
instruct a class? 
7. What are the advantages of the site(s) or tool(s) you are using? 
8. What are the dis-advantages or drawbacks of the same site(s)? 
9. If training on social networking were offered what topics would you like to see covered? 
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APPENDIX  C 
WWW.COMPETE.COM 
The following information was taken directly from the www.compete.com 
website page that gives the details on the methodology used. It is presented here to help 
the reader understand how Compete.com derives the numbers used to report on websites. 
Compete‘s clickstream data are collected from a 2,000,000 member panel of US 
Internet users (about a 1% sample), using diverse sources. Using a rigorous 
statistical normalization methodology, Compete creates precise projections of the 
behavior of the entire US Internet browser population on monthly and weekly 
basis. In addition, Compete provides daily estimates of share of consumer 
attention garnered by the top Internet sites and the velocity of change of this 
attention. Compete is the only commercial web analytics provider to make its data 
freely available online for all Internet users. 
Compete‘s experts in the fields of mathematics, statistics and the data 
sciences have developed a proprietary methodology to aggregate, normalize and 
project the data to estimate US Internet activity. Based on the daily web usage of 
more than 2,000,000 members in the Compete community, Compete estimates 
total traffic, rank and other statistics for the top 1,000,000 sites on the web for use 
by consumers. 
Compete uses a scientific normalization and prediction process to make 
precise estimates of US Internet activity. Without precise estimates of total 
activity, share and ranking publications raise questions about the 
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representativeness of the sample and exactly what marketplace is being 
represented. Compete‘s precise estimates answer these questions clearly. 
Compete‘s site profiles estimate how many people visit your site from a 
diverse sample of people that is  statistically normalized and projected to 
represent the size and demographic composition of the total active U.S. Internet 
population. Compete does not rely on cookies which  are often used by log files 
and web metrics firms. Because of cookie deletion, return visits by the same 
person (with deleted cookies) wrongly appear to be a new unique visitor. 
SOURCE: (http://www.compete.com/resources/methodology/) 
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 The widespread usage and phenomenal growth rate of social networking has 
brought up the question of how can we harness this tool. Businesses and non-profit 
organizations saw the growth of social networking as an almost ideal way to reach 
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 This study used a mixed method approach to examine and gather data. The rich 
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Findings and Conclusions:   
 
 The results of this research indicate that the majority of faculty who feel they are 
using social networking to connect with students are in reality connecting with students 
using the D2L learning management system. The growth and functionality of social 
networking sites continues to change and evolve, as do the number of companies making 
software applications to enhance those same social networks.  
 More research should be conducted at other two year colleges to ascertain to what 
extent faculty are using social networking to reach students both for communication 
purposes and as an instructional aide. Until a suitable application is developed for 
Facebook® and for Twitter®, it is my recommendation that faculty interested in 
promoting their field of study and increasing student awareness about the same should 
build a blog page to house content. The blog page could then be promoted using social 
networking sites such as Facebook® and Twitter®. 
 
 
 
